Health, Physical Education and Recreation Department/Program Self-Study

Wildly Important Goals: Core Themes
1. Access to Educational Opportunities


Objective 1: Improve access to educational and support systems for current and
prospective students.
Make entry to RCC a smoother transition for all students. Make use of college support
systems more student-friendly, including course entry requirements and prerequisites.



Objective 2: Increase participation of under-served populations in our programs.
College enrollments do not reflect under-served populations at the same rate as they
occur in the community.



Objective 3: Create collaborative learning spaces that connect students to other
students, faculty, staff, and local employers.
These are spaces where students can learn together, with college faculty and staff, or with
local employers.

2. Student Success


Objective 4: Construct guided educational pathways.
Guided pathways are highly structured, educationally logical program maps.



Objective 5: Increase effective student engagement strategies.
Student engagement is the degree of attention, curiosity, optimism, interest and passion
that students demonstrate when they are learning. It influences the level of motivation
they have to learn and progress in their education.



Objective 6: Decrease student time to completion while maintaining quality
education.
The longer students take to finish a certificate or degree, the more likely they are to drop
out of college. This has a negative impact on their earning power in the workforce.

3. Collaborative Partnerships


Objective 7: Increase alignment between college programs and local employers.
Make sure that programs lead to actual jobs in the Rogue Valley.



Objective 8: Leverage local partnerships to enhance college strategic goals.
Find ways to share resources and reduce costs.



Objective 9: Maximize cross-divisional strategies to solve problems creatively.
Work together for the success of our students.
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Section One – Mission Alignment
Summary of how the HPER Department and its programs fulfill the larger work of
the college; and how the department’s work align with the strategic plan goal objectives.


The Health, PE and Recreation Department courses are an integral part of the JBAC and
General Education requirements for the college. Most students who complete a degree or
certificate at RCC will pass through one or more of our Health or PE courses. As a
department, we are aware that HPER courses are one of the common, shared experiences
for college students, and how a student interacts with the courses will help shape how the
experience of college life is assessed and remembered. We are also aware that effective
student engagement strategies within the department are, perhaps, one of our department’s
greatest strengths and contributions to student success.
Because HPER courses have the ability to affect the larger target of college student success
with a significant number in the student population, instructors in the department have
taken on the task of making sure the programs and courses are in alignment and fully
support the three most fundamental RCC Core Themes:
Access to Educational Opportunities, Student Success, and Collaborative Partnerships.
As a staff, we have chosen to weave these three core themes into as many areas of the
programs as possible to support the college’s larger mission, and have taken on Student
Success as our main focus.
Perhaps one of the strongest features of the HPER programs is its inherent embodiment of
connections and relationships between students and staff, borne out of the both the types of
classes we offer, and from the unique type of dedicated extroverts that comprise our
department’s instructors. By the very nature of the courses “owned” by the department, the
themes of Student Success and Collaborative Partnerships are supported by the
requirements of group collaboration and cooperation in work assignments that rely on
engagement strategies. Courses, such as Rock Climbing, Women and Weights, Kayaking
and many activity courses, are offered in a format that requires camaraderie,
collaboration, and mutual dependence on one another for success. Courses such as HPE
295 Health and Fitness for Life and HE 259 Care and Prevention of Athletic Injuries are
structured with relational activities such as Pair-Share and small group quizzes that also
reinforce the college themes of Student Success and Collaborative Partnerships.
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Outside the classroom setting, the HPER department has established partnerships with
other organizations such as Grants Pass YMCA, Mount Ashland Skiing, Zip-line
Adventures, and others that are listed in an ensuing section of this report. Our goals for
shared responsibility between and among students, staff, and community partners have
resulted in high course completion rates of approximately 85%, student success, and
collaboration that lasts for years beyond the college experience.
The Health, PE and Recreation offers two associate of science transfer degrees for
students, in addition to the general AAOT with the Health/PE focus. These degrees are the
Outdoor Adventure Leadership program, and the Health/Physical Education degree. Both of
these degrees are aligned and articulated with the Southern Oregon University degrees. Each
of these programs has also identified Goal #2 Student Success and Objective #5 of the
RCC Strategic Plan as the focus that will guide our degree reviews:
Goal #2, Objective #5: Increase effective student engagement
The Health, Physical Education and Recreation (HPER) Department strives to support the
larger mission of Rogue Community College by working with students to identify their
chosen goals in education and employment, to decrease student time to completion while
maintaining quality education, increase effective student engagement strategies, and ensure
that program completion leads to successful articulation with a higher institution. The long
term goals of the department extend far beyond the cap and gown ceremony: the ultimate
goal is to provide an educational experience that will create a lifelong enjoyment of the
academic world with a commitment and practice of healthy living for a lifetime. Our goal is
to assist students in making progress toward a healthier lifestyle that will actually change their
health trajectory for a lifetime. Our ultimate goal is to change people’s lives through effective
engagement in quality programs.
Throughout both of our degree programs, we create classes and experiences and spaces where
students can learn together, where they can learn with college faculty/staff, where they can
learn from local employers, and where the courses of study encourage connections and
interdependence on one another as they travel together for a time at RCC. Having
interconnected courses allows students to form closer connections with their classmates,
faculty, and with their subject matter. Research shows that social connectedness is directly
correlated with college retention rates (Styron 2010). The more connected our students are to
one another and to their instructors, the greater their odds of completing a program at RCC.
The nature of our programs allow instructors to work closely with students and share handson experiences to strengthen their professional relationship. Our programs are structured to
support active, effective student engagement through content as well as through interpersonal
connections.

Section Two – Profile
The HPER department has a long history, beginning right at the college’s inception in 1970.
The original founders of the college laid the foundational idea that physical health cannot be
separated from the ideals of quality education. One of the quotes that helped guide the
fledgling college in the early 1970’s was from Plato: “In order for man to succeed in life, God
provided him with two means, education and physical activity. Not separately, one for the
soul and the other for the body, but for the two together. With these two means, man can
attain perfection.”
With that general idea, the HPER department has been committed to guiding the minds and
bodies of students for more than 50 years, particularly as a response to the ever-increasing US
obesity epidemic and the bourgeoning rates of diabetes and heart disease across the country.
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Over these last five decades, the department has added and deleted a wide variety of classes
and programs to support the changing fitness standards and to meet the needs of the
recreation industry. For the first 40 or so years the department’s Health, Physical Education
and CPR/First Aid course offerings supported an array of interest-centered AAOT degrees,
and specifically the AAOT focus in Health/PE. In the past 10 years, the department has
created and offered 3 new programs:
Health/PE/Recreation articulated with Southern Oregon University
Exercise Specialist Certificate: program is currently suspended indefinitely (see
Section four for a detailed account of this change).
 Outdoor Adventure Leadership articulated with Southern Oregon University



In 2008 the department began the articulated HPER degree with SOU and it continues
to support the partnership between institutions. The articulated HPER degree with SOU is
running smoothly but the rate of declaring HPER as a major, and completion in the program,
remain low. We have found significant hurdle for this major is the inclusion of six required
science classes: Nutrition 225, General Biology 211, General Biology 212, Anatomy and
Physiology 231, Anatomy and Physiology 232, and Anatomy and Physiology 233. Students
also must complete Math 243. Often students entering the HPER “PE” degree believe the
degree may be an easy college degree path, but are not always aware of the rigor of the
science and math requirements within this program.
In 2010 the department added the Fitness Technician certificate, which was later
renamed the Exercise Specialist Certificate. This program was offered for 8 years with a fair
degree of interest but was not able to offer students a full time employment with a living wage
at its graduation point. Because of this, the program was removed as an offering in 2019. A
more detailed review of this program is included later in the report.
In 2012 a sizeable change took place in the HPER. History: RCC had been an
American Heart Association Training Site for many years. Rural Metro was the Training
Center for all of Josephine County. The college’s sheer volume of CPR and First Aid cards
(several thousand per year) were overwhelming to Rural Metro’ resources, and, as a
consequence, the reliability of according cards to RCC students in a timely was challenged.
In about 2005, the department coordinator of HPER completed all forms necessary to have
the college become the AHA training center of Josephine County and the department chair
become the director of the center. As the county Training Center, the college began
processing other institutions’ CPR card as well. In 2011, the college began planning for the
possibility of a new department, the Allied Health Department. The new department needed
“seed capital” for the program. At that time, the HPER department was the 6th largest
instructional department at the college with more than 167 FTE. With no full time
Department Chair, faculty or staff to oversee the program, it was generating excess revenue
for the college. About 1/4 of the department’s courses were from the various CPR and First
Aid courses. Many decision were considered as the new department began to take shape.
However, the financial support for the new department came from restructuring the
departments to move all First Aid and CPR courses to the Allied Health Department. The
revenue from the courses supported a new full time manager position for the Allied Health
Department. The restructuring of courses remained until 2020 when credit classes were
returned to HPER, and all non-credit courses remained with Continuing Education.
As of July 2020, the HPER department is once again accommodating all First Aid and CPR
credit courses along with the Health, PE and Outdoor Adventure Leadership courses.
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In 2016 the department added the Outdoor Adventure Leadership degree that is also
articulated with SOU. The OAL program steadily increased as student awareness grew. One
of the largest interested demographics of this program was veterans; however, they could not
list OAL as their major due to a funding problem with the VA. The problem was some classes
in the program, by the natural confines of their mandated presentation, required a compressed
presentation of hours. Courses such as Backpacking required the course offering to be
compressed into a weekend format. Because the courses were not considered to be a part of
the “standard” college, term-long course schedule, they were excluded from the Veterans
Administration’s approval for funding. This made access to the courses difficult for the
Veterans... We addressed this access issue in the 2019 summer term by including an
orientation at the beginning of the term, and a debrief session at the end of the term for every
“compressed” course, thus making the class “full term”. This adjustment allowed veterans to
complete these condensed classes while receiving financial aid. Prior to the extraordinary
circumstances of the past year, we anticipated a greater enrollment in the program as a result
of the expanded access for veterans. With the complications from Nexus, the fires, and Covid19, we needed to cancel large sections of the course offerings in HPER, and are currently
focusing on refining and maintaining the core essential classes of this program and
anticipating a higher level of enrollment in the coming year.

Completion by Degree
The articulated AS in Health/PE has a very low completion rate. The RCC counterpart at
SOU is a new Department Chair, Joel Perkins. As introductions and conversation have
begun, between the department chairs, Joel mentioned that he was pleased with the support
of RCC and the he has “many” RCC transfers to SOU from RCC. This casual reference has
become part of the 2020-21 program review process: the data on who started at RCC and who
transferred to SOU without degree completion will be a priority for the department.

Completion by Degree
Completers
2013

2014

2015

2016

2017

2018

2019

2020

AS Health/PE
(SOU)
AS Outdoor
Adventure
Leadership (SOU)

0

0

0

1

1

0

0

0

N/A

N/A

N/A

0

1

4

3

2

Exercise Specialist

4

7

2

2

3

1

1

1

The Health Sciences, in general, attract more women than men, and the HPER department,
keeping in step with the larger Health Sciences picture, also attracts more women than men to
its programs. Out of the 5,671 men and women who registered for HPER courses in the last 3
years, the 3,666 registered women accounted for 65%.
The department is also successful in its ability to reach out and offer access in educational
opportunities for a wide range of ethnic, non-white students, and allow the department to
comprise and represent a slightly different racial makeup from the general population of
Southern Oregon. Southern Oregon’s general population is identified as approximately 89%
white. The student population for the department is approximately 32% non-white; 68%
identified as white.
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Enrollment Demographics for HPER Courses – 3 years
FEMALE
White
Hispanic
Non-Hispanic
POC
Multi
Unknown

MALE
White
Hispanic
Non-Hispanic
POC
Multi
Unknown

(plus non-binary, <1%
overall)
893
886
243
258

745
215

55
70
52

38
66
30

36
54
25

482
117

491
150

339
131

31
28
42

36
44
36

21
32
25

This data is for all CREDIT courses in the past 3 complete Academic Years with the Course Prefixes of HE, PE,
OAL, or HPE. Cell suppression applied to cell counts < 25, resulting in the combination of Asian, Black, Native
American, and Pacific Island into the group “Non-Hispanic People of Color (POC)” Unreported gender was <
1% of the total in 2017-18 and 2018-19, and was still < 2% in the final year under review and were added to the
Female numbers above.

Patterns of Registration
The graph below describes the registration patterns for the department over the past 3 years
Total
Registration

# of Drops

Total
Enrollment

# of Pass

Pass Rate

DWF %

2017-18

2834

1032

1802

1448

82%

15%

2018-19

2659

918

1741

1510

83%

15%

2019-20

2139

772

1367

1182

83%

15%

Three Year
Running
Total

7632

2722

4910

4140

83%

15%

The patterns of registration data break down into 3 broad categories.
Courses in the OAL program have the highest passing rate and the lowest DWF rate, at
approximately 92% passing rate.
PE/activity courses have the next highest passing rate at about 90%
The lowest passing rates for HPER courses are in the more traditional lecture style of classes
such as HE 250 Personal Health, HE 295 Health and Fitness for Life, HE 259 Care and
Prevention of Athletic Injuries. These classes hover at approximately an 82% passing rate.
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This is, perhaps, associated with the traditional format that does not provide the hands-on
student engagement strategies that physically oriented classes allow.
Note: The data in the chart does not match the data listed in the paragraph above for this
reason: the data in the chart is the average Pass Rate per class. Some classes have as few as 5
students, and some have as many as 55, but the “averages” listed are class averages, not per
student averages. All classes, regardless of size, are given the same weight and does not reflect
the actual averages of students Passing Rates.
Our concern in the process of data collection for registration is the change that occurs in the
time between the initial “Total Registrations,”--- registration that most often occurs before the
term begins--- and the final “Drops” list, which counts students who have never been seen by
an instructor, before the term begins. Ahead of the term even starting, when department
chairs have little ability to effect change, there is an inevitable “drop” in the Total
Registration. The resulting data piece of “Total Enrollment”-- which is entered after the Drop
process is complete-- and is often the result of a process that is out of the hands of the
departments, and cannot be well addressed at the department level.
HPER classes—and I suspect many other departments’ classes— see a pattern of changing
student registrations in the weeks leading up to the first day of classes---that is, students add
and drop courses before classes ever start-- and students often never see or communicate with
the instructor. Students register and drop classes before the term ever begins, leading to a large
“Total Registration” number, followed by a large “Drop” number from students who we
never see. These statistics do not reflect quality of instruction presented or the programs
offered, but a system that allows students to register and unregister while the college considers
them “dropped” students in the courses. Within the HPER department, our data shows that if
the instructor is given the chance to meet with the students and present the course content
during the first day of class, students have a high rate of successful completion, at about 88%90% overall. This speaks to the effective engagement of students once they connect with an
instructor who can encourage their passion, curiosity, and motivation.
I do not believe RCC should use “Total Registration” numbers for data points for the classes
if the instructor does not even have the opportunity to meet with the students or to present
their course of study. A better metric would be now many students drop after one class
meeting.
The HPER department has offered and maintains 13 sections of dual credit courses. None of
these courses are currently being offered during the fall or winter of 2020-21, due to the
COVID 19 concerns.



Sections of dual credit offered
HE 112
HE 261
HE 252
HE 253
OAL 150
OAL 223
OAL 250
PE 185PCW
PE 185ACA
PE 185KWW
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PE185KSA
PE185BAP
PE185RCA


Staffing Narrative for the last three years:
Year 1: 2018
FT
Adj
Number of
faculty:
Number of
sections
taught:

Year 2: 2019
FT
Adj

Year 3: 2020
FT
Adj

1

12

1

14

1

11

19

105

26

94

17

78

Arlene Dowell is the administrative assistant for the HPER department and her
position is shared by several other departments. HPER also shared Cindy Henney
until her retirement.
With a department the size of HPER, the department needs one other full time
instructor to stabilize the course offerings. The department is fairly large sized--- seeing
about 2,000 students in classes each year--- and manages the gym and “mini-gym” at
RVC, and all necessary equipment for RWC classes and the weight room. It oversees
the Outdoor Adventure Program, the equipment and multiple adventure trip logistics
and the responsibility for overseeing the details in issues of liability for adventure
courses such as rock climbing and white water kayaking. It has all CPR and First Aid
courses and equipment and must monitor instructor certifications and maintain all
First Aid equipment. It has ten different community partners, stakeholders, and class
location sites and approximately 40 different classes that are rotated through the class
schedule. It monitors multiple College Now courses and works with Community Ed.
to provide facilities for their classes. And the one full time DC/instructor is responsible
for the increasing number of mandates for additional, various reporting requirements.
With this load the department needs a second fulltime instructor to help carry it. At
this time, with COVID-19, the technical challenges of Nexus, and the resulting lower
enrollment, 1 full time Department Chair/Instructor is sufficient but not ideal. When
we return to previous levels of higher enrollments and are able to open the gym, a
second full time instructor would help share the load and bring more stability to the
department for the students.


Budget Narrative:
The current level of materials, supplies, and equipment budget is adequate for the
general needs of the department. The discretionary line for the department allows all
needs for equipment replacement and repair in the gym to be met. The budget was not
sufficient over the past 4 years to accommodate the tens of thousands of dollars needed
for the equipment for the OAL program. The funding was met by writing and being
awarded multiple grants. Without the internal RCC grants and the Foundations’
grants, the department would not have been able to acquire the needed equipment.
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The department’s greatest concern for financial stability and needs in the future is in
regards to the newly acquired CPR and First Aid courses. Currently the department
shares manikins and equipment with Continuing Education. The equipment is used
for all credit classes in the schedule, and is also used by Continuing Education, which
uses the equipment on the college campuses, and also takes the equipment to other
locations for private classes. All consumable equipment for the manikins, such as the
disposable lungs that need to be changed after each use, is the financial responsibility
of the HPER department. Likewise, because of the heavy use of the manikins, they
only have a general lifetime of use of about 7 years, and then they need to be replaced.
Currently the manikins are 3 years old. The cost to replace the entire inventory of
manikins is expected to run about $30,000


Facilities:
The RCC health and fitness facilities not only have never been up to current industry
standards, they are far inferior to every public high school in both Josephine and
Jackson counties. The weight room at RWC is crowded and is a shared space for
instructional classrooms. The fitness environment is always tempered by the need to be
quiet as the court is used for instructing classes while the weight room is open for
students.
The volleyball/basketball/indoor soccer court is not regulation sized for any college
sport and can therefore not be used to support an intercollegiate program.
The equipment for the Outdoor Adventure Leadership program has been acquired
over the last 4 years and is in very good shape. The only piece of equipment needed is
the last and largest piece needed: a van to transport kayaks and students to local and
remote locations. The OAL instructor must still use his own vehicle to haul the
equipment. It is not best practices for the college to demand that the instructor must
acquire and maintain a specific vehicle in order for the classes to be offered. Students
also must find transportation to the course sites such as Coos Bay, Crescent City, and
various trail heads in Southern Oregon and California.



College Resource:
The College Resources such as the library, tutoring, and testing centers have all been
fully capable of supporting the program well. As for technology, the problems with
Nexus, registration, and advising are more problematic. The Administration is well
aware of the concerns and I trust the problems of the past year will be resolved as soon
as possible.
The department would like to work with Marketing to develop a program marketing
plan for the department, and especially the OAL program. Each of our major
programs would benefit the college, the community, and the nation if marketed well.
The CPR and First Aid classes generate revenue for the general fund and would be
especially helpful increasing revenue and enrollment after the instability of the past
year. The Outdoor Adventure Leadership program has great potential to support local
enterprises that utilize the natural setting of Southern Oregon and support ecotourism
across the nation. It also has some of the highest levels of student engagement in the
department, generating interest and motivation across a variety of demographics. The
HPER program addresses the national health crisis directly and marketing would
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benefit not only the college but the larger community as well. Each of these programs
need to be included in our marketing.

Section Three – Current Program


Programs that reflect national/regional/program/discipline trends:
Classes and programs within our department all address the national trend of growing
obesity. Across the U.S. approximately 70% of the population is now overweight or
obese. Our programs combat this trend by providing both the academic and physical
avenues to the knowledge and experiences needed to address these health concerns.
Additionally, we have added the CPR and First Aid classes back to our department
this year. During the summer term of 2020, we reinstated these classes as part of the
Health and PE department in which we address the national trend of cardiovascular
disease as the number one cause of death in the United States.
To provide opportunities for our students to actively shape the health of our
community, our programs have shifted in the last five years to emphasize and fulfill a
growing need for Outdoor Adventure Leadership. Our students can achieve a two-year
degree or transfer to one of our most important external stakeholders, SOU, to
complete a bachelor’s degree in this field. This trend applies regionally as well, as our
community relies on numerous outdoor adventure experiences for revenue, visitors,
and potential moves.

Local trends or issues in the community or the college that impact your
program(s).
An issue affecting our department is the regulations around COVID-19. Moving all PE
classes to an online format has been challenging and in some cases required the
cancellation of classes, as some of our programs by nature cannot transfer to the online
format. Because many of our classes require physical activity and interaction, required
Zoom meetings are not sufficient to show mastery or engagement of the material. We
have moved as many programs as possible to online and have adjusted CPR classes to
meet in person with strict limitations. When the COVID limitations have been
removed, it is anticipated that we will once again an increase in our enrollment
numbers, particularly for the activity courses and OAL courses.
Our Outdoor Adventure Leadership program has been able to continue to meet as our
local access to the river and other outdoor venues have allowed us to meet the COVID
requirements safely while maintaining face to face instructions.
 External stakeholders (e.g. advisory boards, employers, transfer schools:
o SOU
o YMCA Grants Pass/YMCA Medford
o Roxy Ann Lanes
o Mt. Ashland Ski Resort
o American Heart Association
o American Canoe and Kayak Association
o Emergency Care and Safety Institute
o National Outdoor Leadership and Wilderness Training (NOLS)
o American Rock Climbing Association
o Rogue Valley Zip Line Adventure
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External stakeholder feedback (e.g. survey, focus group, advisory board
meetings).
We gather feedback from our external national stakeholders such as ECSI (Emergency
Care and Safety Institute), AHA (American Heart Association) and the Wilderness
Leadership Organization for our back country courses, NOLS (National Outdoor
Leadership School) through their advisory updates and policy changes newsletters and
emails. Our regional partners provide feedback through anecdotal evidence, and
frequent communication directly with the department chair and other instructors.
SOU, the YMCA, Roxy Ann Lanes, and Mt. Ashland Ski Resort all communicate
directly with us via email and phone conversations to provide feedback specific to our
programs. We are currently in communication regarding the possibility of once again
offering courses our various at off-site locations. As of 11-2-20 we are still in a holding
pattern to see if Covid regulations will allow for additional classes in the schedule.




Showcase highlights and any changes needed or made based upon that feedback:
HPER has recently taken back the role of “owning” the CPR and First Aid courses.
These courses are perhaps the most valuable to a society, as they provide the
opportunity to actually save lives if the material is applied in real life situations. Many
students with disabilities have been hindered or prevented from participating in the
courses due to their physical limitations combined with the American Heart
Association’s mandate of successful skills demonstrations. The HPER department is
exploring a new model from the American Heart Association that will allow us to
better serve our students with disabilities. In the fall of 2020, we received changes to
the CPR certification that provides for an “Advising Card” and certification, in
addition to the standard CPR card. The Advising CPR Card certifies the successful
completion of the academic portion/content of the CPR classes, and allows
participants with physical restrictions who cannot complete the physical portion of
CPR skills to still be successful. This card registers the student with the American
Heart Association as someone who is certified to advise others in the specific CPR
steps and protocols in an emergency situation. This will allow us to remove the course
restrictions from those with disabilities.
Communications with our local partners have resulted in the need to adjust or cancel
classes. Many of our regional external stakeholders--including the YMCA, Roxy Ann
Lanes, and the Central Point Zip-lining Adventures--have had to shut down due to
COVID-19. These decisions have set RCC courses into a holding pattern until the
restrictions are lifted.

Section Four – Program Learning Outcomes (PLOs) and Assessment)
Management of course offerings and course outline updates:
As of 2020, the HPER Department “owns” and schedules 64 course offerings divided into
3 broad categories of Health/CPR/First Aid courses, PE/activity courses, and Outdoor
Adventure Leadership courses. Courses within the department are offered at two main
campuses of RVC and RWC and multiple other off-site locations. Courses have been
attempted at TRC multiple times with little success; low registration numbers and poor
room configurations prevent the course offerings from being successfully established.
However, with the opening of the Health Professions Center, it may be possible to access
additional classrooms at TRC and extend our course offerings to that campus as well.
1
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We have several community partners who collaborate with us to offer classes at their
facilities, such as the Grants Pass YMCA, Medford YMCA, Mount Ashland Skiing, Roxy
Ann Lanes in Medford, Rogue Valley Zip-line Adventure in Central Point, in addition to
the public areas of the Oregon coastal areas, wilderness regions in Southern Oregon and
Northern California, rock climbing in central Oregon, and the Rogue River. Listed below
are the courses separated into HE/HPE/CPR/First Aid courses, OAL courses, and PE
courses. Courses with an asterisk specifically support the OAL degree but are open to all
students
HE/HPE: topics covering general health, stress, first aid, sports medicine, nutrition
HE 112 Emergency First Aid
HE 131 Intro to Exercise and Sport Science
HE 199 Adaptive Physical Education
HE 199 Personal Nutrition
HE 199 Spec. Studies ln Health and Wellness
HE 199 Special Studies Mental Health First Aid
HE 199 Stress Management 1 credit
HE 199 Stress Management 3 credits
HE 208 HV and Other Infectious Diseases
HE 250 Personal Health
HE 252 First Aid/ CR
HE 253 Wilderness First Aid
HE 259Care and Prevention of Athletic Injuries
HE 261 CPR
HE 280 CWE for Health Sciences
HPE 295 Health and Fitness for Life

OAL courses specific and foundational to the Outdoor Adventure Leadership Degree
OAL 150 Outdoor Living skills
OAL 223 Wilderness Navigation
OAL 250 Foundations in Outdoor Living

PE and Activity courses that support general education requirements and also are
specific and required to both the OAL and HE AS degrees with SOU
PE 184 Adaptive PE
PE 185AML Aerobics, Multi-level
PE 185APT Aquatics for Personal Trainers
PE 185BAP Backpacking*
PE 185BOW Bowling
PE 185CAC Core and Cardio
PE 185CFT Circuit Fitness Training
PE 185CID Indoor Cycling
PE 185DBR Ballroom and Social Dance
PE 185DSL Salsa and Latin Dance
PE 185HKO Hiking Oregon*
PE 185KAK Kenpo Karate
PE 185KAR Karate-Do Beg. Traditional Karate
1
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PE 185KSA Sea Kayaking the Oregon Coast*
PE 185WWK Whitewater Kayaking*
PE 185LSW Lap Swimming
PE 185MTN Mountaineering*
PE 185PCW Physical Conditioning-Weight Training
PE 185PIL Pilates
PE 185RCA Rock Climbing Adventure *
PE 185RCB Rock Climbing Beginning*
PE 185RRV River Rafting Adventure*
PE 185SAC Soccer Conditioning
PE 185SAS Step and Stuff
PE 185SCU SCUBA Diving* (Self Contained Underwater Breathing Apparatus)
PE 185SDW Self Defense for Women
PE 185SID Soccer Indoors
PE 185SSS Snow Skiing-Snowboarding*
PE 185SUA Surfing*
PE 185TAI Tai Chi
PE 185TRX Functional Fitness and TRX (Total Resistance Exercises)
PE 185VBL Volleyball, Coed
PE 185WSA Winter Survival and Snow Camping*
PE 185WWT Women and Weights
PE 185YOB Yoga Balance and Core
PE 185YOF Yoga Flow
PE 185YOG Yoga
PE 185ZLG Zip-line Guide Technical Skills*
PE 185ZUM Zumba
PE 194 Principles of Exercise Training and Conditioning
PE 199 Special Studies Physical Education
PE 199 Special Studies San Juan Kayaking and Camping*
PE 264 Fundamentals of Personal Training
PE 280CWE for Physical Education
PE 290 Fitness Instructor
PE 291 Red Cross Lifeguarding Training*

These courses support the 3 degrees “owned” by the HPER department--the AAOT
Health/PE/Exercise Science interest, Health/PE AS with SOU, and Outdoor Adventure
Leadership AS with SOU-- but are also included as part of the General Education
offerings and support many programs and degrees at the college. The PE activity courses
are offered in an ever changing, term by term, schedule that addresses contemporary
interests of students and the fitness industry expectations. Some PE activity courses, those
identified with an * are those that specifically support the Outdoor Adventure Leadership
degree but are available to all students. These OAL courses are offered with a set
rotational schedule that allows students to successfully complete the program within two
years. Health and CPR courses are offered each term and are adjusted according to
student and program demand.
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In the school year 2017-18, the 64 courses were roughly divided into 3 groups to create a 3
year rotation of course review and modifications. In 2017-18, one third of the work of
reviewing the courses was complete. In 2018-19, another third of the course work was
reviewed. But in 2019-20, RCC began implementing the Nexus system, and the new
system would not accept multiple courses with the designation of “PE 185 plus the course
name” such as PE 185 Yoga, and PE 185 Circuit Fitness. Nexus required that each of the
courses become identified by a PE 185 and 3 letters to separate each course. By the end of
2019-20, every course had its own identifying section name.
In fall of 2020-21, the college changed its ILOs. Because every outline must list the
college’s newest ILO list, all 64 classes were once again reviewed and updated with the
new ILOs and insured that all Course Learning Outcomes matched the Assessment
Methods and were identified with the new ILO.
The department is now on a 3 year rotational schedule for all classes. The rotation will be
set by the type of courses reviewed: Health/CPR/First Aid courses will be reviewed in
2020-21, OAL courses will be reviewed in 2021-22, and all other PE/activity courses will
be reviewed in 2022-23. The department will continue to update the outlines to meet the
rigorous standards of a college education and reflect the actual teaching and lessons
delivered in the classroom.
The department has had several large changes in programs since 2011:
The Exercise Specialist Certificate had been offered by the department for 8 years,
beginning in 2011 through 2019; it was suspended at the end of the 2018-19 academic
school year. Although the program garnered interest and was well regarded by students,
the program did not meet expectations for allowing students to land full time
employment with a living wage after completing the certificate. The certificate was
intended to offer students a short term degree that would lead to a higher than entry level
wage, but the Exercise Certificate Program did not succeed on this metric. Students who
were offered employment saw very little financial benefit in hourly wages compared to
students who found employment right out of high school, without the one year of college
work. Most of the students who completed the certificate were offered part time entry
level positions of employment. Over the eight years of the program, HPER did
not graduate any students who were able to acquire a full time employment position
because of the certificate. Several students did complete the program and go on to an
RCC two year degree, and then on to the 4 year degree and attain full time employment
in the health and exercise fields. But because the 1 year degree offered no financial benefit
as a standalone certificate, the decision was made to end the program.
During the same year that decisions were made to end the Exercise Specialist Certificate,
another degree was introduced: the Outdoor Adventure Leadership (OAL) Program. This
degree began in 2017 because of the successful SOU graduation rates and employment
opportunities that SOU was able to document with their own OAL degree. The HPER
department, in conjunction with the SOU HPE department, entered into the two-year
associate of science articulated agreement for OAL.
The program already had a solid foundation from which to start. Steve Carlino, an
adjunct instructor and avid outdoor enthusiast, had been taking students on adventures for
the department for several years. He had a cadre of highly engaged students in the standalone PE courses he offered, such as Backpacking and Rock Climbing, who also loved the
outdoors and wanted a path to use their passions in an employment setting. The program
was developed and began with the 2017-18 school year. Interest spread by word of mouth
1
4

and students began to list OAL as their major degree. The program required a great deal
of equipment at a substantial cost that was not readily available for the department. For
the first 2 years, students were required to purchase or rent equipment such as kayaks,
surfboards, snowshoes and backpacking gear, which was not only costly, but also resulted
in inferior equipment that was not tenable. Over the 3 years of the program, the
department has applied for and been awarded grants to purchase almost every necessary
piece of equipment needed for the students. The program is now well-supplied, and this,
in turn, has lowered the cost of the courses, making them more accessible for students.

Curriculum planning is driven by enrollment numbers for classes, data gathered in
previous terms, response to the requirements of our higher institution stakeholder,
Southern Oregon University, by local business needs, the requirements of our external
stakeholders, and our internal stakeholders (staff and instructors) at the college. In
summer 2020 the department incorporated all CPR credit courses back into its course
offerings. Because of this, the department has added the American Heart Association
(AHA) as its newest stake holder. Four instructors are now certified as lead instructors for
AHA and all courses supporting CPR and First Aid (HE 112, HE 261, HE 252) will be
rotated into the data collection methods to begin the basis of course CLO and department
PLO analysis.
Feedback is often gathered through casual conversations and emails that help inform
department decisions and is applied to the curriculum process.
The stakeholders that help guide course outcomes for the department are:
Emergency Care and Safety Institute
National Outdoor Leadership and Wilderness Training (NOLS)
American Canoe and Kayak Association
American Rock Climbing Association
Rogue Valley Sip Line Adventure
American Heart Association
Grants Pass YMCA
Medford YMCA
Mount Ashland Ski Resort
Roxy Ann Bowling Lanes
A few examples of applied information that drove changes to the courses or schedule:
Our internal stake holders (staff and students) requested two opportunities that we were
not providing: 1. more access to scheduled, cardio type, activity classes during the noon
hour, and 2. the ability to participate in some form of exercise without registering for a
class. As a service to the staff, HPER scheduled noon hour cardio work out type classes
Monday-Thursday that staff could use tuition waivers for registration, and participate for
45 minutes (their allotted lunch time) and leave the course early. Our only requirement for
common sense safety reasons was the mandatory prerequisite that staff independently
warm up, on their own, if they arrived late and the class warmup session had already
concluded. One of our instructors, Sandy Contreras, also volunteered to oversee “Fit
Club” with the ASG president, Sam. Together they scheduled a 45 minute fitness activity
2 days per week that anyone could jump into, and offered a range of activities from
beginning weight room use to “Step and Stuff” exercise.
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Another example of modifying the curriculum takes place when the SOU HPE
Department reviews its HPE and OAL programs. At that time, the RCC HPER
department partners with them to align RCC courses to support the degree.

PLO assessment plan: Program Curriculum Map and Plan
The Department currently oversees two degrees along with their Program Outcomes Learning
Objectives:
Health & Physical
Education
of Science (AS) Transfer
to SOU Associate of Science (AS) Transfer degree
Embedded
below
is the-Associate
Health/Physical
Education
Program Outcomes Curriculum Map and Plan1
curriculum
map:
Updated 2020-10-21

Health & Physical Education -Associate of Science (AS) Transfer to SOU
HE HE HE HE HE
Program Outcomes Curriculum Map and Plan1
131 199 208 250 252
Program
outcomes: Graduates should be able to…
Updated
2020-10-21
1.
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demographic health changes and trends in chronic
I
I
R (2020I
and acute diseases in the U.S. over the last 100
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I, R, and A indicate the main core requirement courses in which each outcome is introduced, reinforced, and formally assessed. Core requirement courses that are not a part of
this certificate are excluded from the list of courses. This document was created and reviewed by Rhonda Misner
2
Program outcome 1 was assessed in HPE 250 (Health and Fitness for Life) in the midterm and final essay exam. (2020-21) Rubric
3
Program outcome 1 is assessed in HE 250 (Personal Health) in a quiz (2020-21)
4
Program outcome 2 is assessed in HPE 295 (Health and Fitness for Life) in the Dysbiosis homework research (2020-21)
51 I, R, and A indicate the main core requirement courses in which each outcome is introduced, reinforced, and formally assessed. Core requirement courses that are not a part of
Program outcome 3 is assessed in PE 185YOG (Yoga) in the pre and post survey of emotional and physical well-being (2020-21)
6this certificate are excluded from the list of courses. This document was created and reviewed by Rhonda Misner
Program outcome 4 is assessed in PE 185CAC (Core and Cardio) in the final assessment of demonstrations (2020-21) Rubric
72 Program outcome 1 was assessed in HPE 250 (Health and Fitness for Life) in the midterm and final essay exam. (2020-21) Rubric
Program outcome 5 is assessed in HE 252 (First Aid/CPR) demonstration of skills for BLS CPR (2020-21)
3
Program outcome 1 is assessed in HE 250 (Personal Health) in a quiz (2020-21)
4
Program outcome 2 is assessed in HPE 295 (Health and Fitness for Life) in the Dysbiosis homework research (2020-21)
5
Program outcome 3 is assessed in PE 185YOG (Yoga) in the pre and post survey of emotional and physical well-being (2020-21)
6
Program outcome 4 is assessed in PE 185CAC (Core and Cardio) in the final assessment of demonstrations (2020-21) Rubric
7
Program outcome 5 is assessed in HE 252 (First Aid/CPR) demonstration of skills for BLS CPR (2020-21)
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Outdoor Adventure Leadership - Associate of Science Degree (AS) Transfer to SOU
Program Outcomes Curriculum Map and Plan1
Updated 2020-10-21

The Outdoor Adventure Leadership Associate ofHEScience
Degree (AS) Transfer to SOU
HE HE HPE OAL OAL OAL PE
131
253
259
295 150 223 250 185 (3)
Program outcomes: Graduates should be able to…
Curriculum Map:
1.
Demonstrate responsible wilderness ethics
I
R
I/R
I/R/A2
as defined
by current- industry
trends.
Outdoor Adventure
Leadership
Associate
of Science Degree (AS) Transfer to SOU
1
2.
Demonstrate
in technical
skills
Program Outcomes
Curriculum excellence
Map and Plan
I
I/R
I/R
I/R
I/R
I/R/A3
with competence in safety and industry standards.
Updated 2020-10-21
3.
Demonstrate expertise in logistics and
I/R
I/R/A4 I/R
expedition planning.
4.
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R
I/R I/R/A
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131
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250 5185I/R
(3)
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2020) I/R
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years.
3.
Demonstrate expertise in logistics and
I/R
I/R/A4 I/R
expedition planning.
4.
Facilitate a quality program through the use
R
I/R I/R/A5 I/R
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5.
Document a personal knowledge of
I/A62
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R
(2019R
and acute diseases in the U.S. over the last 100
2020)
years.
1

I, R, and A indicate the main core requirement courses in which each outcome is introduced, reinforced, and formally assessed. Core requirement courses that are not a part of
this certificate are excluded from the list of courses. This document was created and reviewed by Rhonda Misner
2
Program outcome 1 is assessed in OAL 150 (Outdoor Living Skills) in the final project: Preparation of Survival Plan (Rubric)
3
Program outcome 2 is assessed in HE 253 (Wilderness First Aid) in the required, ECSI objective national standards exam.
4
Program outcome 3 is assessed in OAL 223 (Wilderness Navigation) in the 15 point skills of Expedition Planning, final examination (Rubric)
5
Program outcome 4 is assessed in OAL 250 (Foundations of Outdoor Adventure Leadership) in final demonstration: Lead group in team challenge including equipment,
discussion and leadership (Rubric)
6
Program outcome 5 is assessed in HPE 295 (Health and Fitness for Life) in the final essay and quiz.

1

I, R, and A indicate the main core requirement courses in which each outcome is introduced, reinforced, and formally assessed. Core requirement courses that are not a part of
this certificate are excluded from the list of courses. This document was created and reviewed by Rhonda Misner
2
Program outcome 1 is assessed in OAL 150 (Outdoor Living Skills) in the final project: Preparation of Survival Plan (Rubric)
3
Program outcome 2 is assessed in HE 253 (Wilderness First Aid) in the required, ECSI objective national standards exam.
4
Program outcome 3 is assessed in OAL 223 (Wilderness Navigation) in the 15 point skills of Expedition Planning, final examination (Rubric)
5
Program outcome 4 is assessed in OAL 250 (Foundations of Outdoor Adventure Leadership) in final demonstration: Lead group in team challenge including equipment,
discussion and leadership (Rubric)
6
Program outcome 5 is assessed in HPE 295 (Health and Fitness for Life) in the final essay and quiz.

The programs for both degrees are designed to allow ease of entry in the degrees.
Students may enter the degrees during any term. The sequences of courses are flexible
and allow students to schedule their classes as their needs demand, rather than as a cohort
or a prescribed program order. Because of the particular topics covered in the OAL
program, many courses are complete courses in and of themselves; that is, a particular
topic may be Introduced (I), Reinforced (R), and Assessed (A) all in one course. Many of
the OAL courses demand the expectation of mastery level skills during the course as proof
of competence before the skill may be applied in a real life setting with other students or
merely themselves. Because the courses require students to apply the content in real life
situations, students must have the topic and skill introduced, reinforced and assessed
through demonstrable excellence in technical skills with competence in safety and industry
standards throughout the course. This not only supports the academic progression of
students, but also effectively engages students in their learning, as the real life context is
readily apparent. Courses such as kayaking, rock climbing, and many others fall in this
category.
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Significant changes
 The distribution of Introductions, Reinforcements and Assesses on the map does not
tell a complete story. I requested every instructor to fill out a program map for the classes
they teach. I was inundated with I’s, R’s and A’s for many more classes than are now
listed on the map. It was suggested to me that I remove several Assessment indicators and
choose one course to list with “Assessment” per Program Learning Outcome. As a result,
we have 5 PLOs and 5 outcome Assessments listed that cover the range of identified
outcomes. Many other courses also assess outcomes as well.
Multiple programs with same set of PLOs
The two degrees share one common PLO:
Document a personal knowledge of demographic health changes and trends in chronic and acute
diseases in the U.S. over the last 100 years.
The department believes students need to be aware of the shifting patterns of acute and
chronic health and ill-health in our nation, and in any program that involves fitness or
health or outdoor education. Understanding where we are as a nation in the area of health
is important to those in hospital settings, schools, fitness settings and outdoor activities of
all sorts. We have therefore included one PLO in both programs.
Highlight alignment of CLOs and PLOs
The CLOs of the courses in the programs are specifically aligned with the PLOs of the
department in every class. Each instructor was given the PLOs and asked to help create
the CLOs for their specific courses that would address the broader program outcomes.
Some courses have CLOs that are identical to the PLOs, such as this PLO and CLO for
HPE 295 Health and Fitness for Life:


1. It is the department’s goal to have the specific language of PLOs embedded into the
CLOs as often as possible when the course outlines are updated. The objective is to have
every course list one specific PLO as a CLO within the next 3 years-- as the courses are
updated on a rolling schedule-- and to have all other CLOs support the Program Learning
Objectives throughout the course work. The Program Outcome statements clearly describe
what students should be able to do as a result of the learning experience.
2020-21
Program Learning Outcomes (PLOs)
1. Document knowledge in causes of health changes and trends for chronic and
acute diseases in the U.S. over the last 100 years.
2. Identify 5-7 disease prevention strategies that address the current morbidity and
mortality statistics.
3. Describe the correlations between nutrition, stress, exercise, and the healthy human
body.
4. Actively participate in daily, required skill-development sequences and fulfill individual
&/or group performance expectations.
5. Demonstrate proficient understanding of rules and etiquette for physical activities to
encourage lifelong physical engagement in the wellness activity.
6. Exhibit improvement in skills or body mechanics, and model correct functional movement
1
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appropriate to activity.

Outcomes (PLOs) Outdoor Adventure Leadership articulated with SOU
1. Document knowledge in causes of health changes and trends for chronic and
acute diseases in the U.S. over the last 100 years.
2. Demonstrate responsible wilderness ethics as defined by current industry trends.
3. Demonstrate excellence in technical skills with competence in safety and industry
standards.
4. Demonstrate expertise in logistics and expedition planning.
5. Facilitate a quality program through the use of effective communication, appropriate
relationships, and compassionate leadership.
Attached is an ILO report completed fall 19-20. This data had been collected each year to
make sure the ILO is assessed in the right place, indicators identified, and ensure it is
robust. This is with the old ILOs that are already updated using the correct language in the
outcome to make it accessible.

Date report was submitted

HPER

Discipline

Course(s)
where AL
was
assessed

HPE 295

September 2019: This is one of the old versions of the ILOs we will no
longer be monitoring, however this work was begun in 2019-20. We
will be assessing the new ILOs beginning in the 2020-21 school year,
in the next graph, below.

Quarter
/year
assessed

Fall
2019

Teaching and learning
activities: For each course,
list the most significant
teaching and learning
activities used by discipline
faculty to facilitate the
# of
students learning of approach to
assessed learning in their classes.

Names of graded assignments: For
each course, list the graded assignment
– research paper, editorial, presentation,
grant proposal, marketing or business
plan, poster, literature review, position
paper, exam, lab, project – that assesses
AL at its highest level.

16

Term projects, Final exam

Results broken down by AL
indicator: Based on the results
of your evaluation of student
work using the AL rubric,
indicate the number of students
overall who demonstrated each
level of proficiency for each
indicator.

Lecture, discussion,
homework assignments,
quizzes, tests, pair-share.

Level of proficiency
(insert raw numbers only)

Exemplary
Indicator is not
(5)
assessable in all
above assignments
(NA)

Mastery
(4)

Practicing
(3)

Developing Emerging
(2)
(0-1)

Total

1
9

79%

1. Understand and accept
responsibility for learning.

Successfully
completed
weekly
quizzes during
weeks before
the midterm
was given

2. Put forth the time and effort
necessary to succeed

Students’
attendance
record and inclass
participation
serves as an
indicator of
putting forth
the time and
effort to
succeed.

Daily
attendance
is at 95%

95%

3. Internalize and assimilate
information into new
situations.

All 16
Students took
midterm exam
essay in class

100% of
students
completed
midterm.

68.75
%

4. Pursue goals by creating
strategies over time.

Percentage of
completed
assignments
throughout
the term used
as an
indicator of
creating
strategies over
time.

5. Use technological tools to
research new information,
solve problems, and
communicate effectively.

N/A

12.5%

6.25.%

12.5%

5%

12.5%

12.5%

6.25%

88.3%

PLO/CLO assessment data collection and analysis:
Health/Physical Education/Recreation AS Degree Program Outcome Report:
PLO # 1 Document knowledge in causes of health changes and trends for chronic and acute
diseases in the U.S. over the last 100 years.
This PLO was assessed in HPE 295 Health and Fitness for Life with the following two CLO’s:
CLO 1: Explain demographic health changes and trends in chronic and acute diseases in the U.S.
over the last 100 years.
CLO 8: Evaluate his/her current state of general health and wellness, risk and personal safety and
make progress toward a healthy lifestyle.
Assessed by: Written and oral examination
Fall 2019: 16 students enrolled
2
0

CLO 1 Assessed in four assignments throughout the term:
Explain demographic health changes and trends in chronic and acute diseases in the U.S. over the
last 100 years.

Week 3 Quiz
#2: Open
ended, short
answer
Week 6
Midterm,
essay, no notes

10 Questions
1 point each

16 students
participated

14 students
answered at a C
or better

Essay Question
#1:
20 points

16 students
participated

11 answered at a 5 students were
C or better
not prepared

10
Week 9
points
Assignment on
possible
Brain
Development
and
Chemicals/Food
20 points
possible,
essay #1

Week 11
Final exam:
essays

2 students were
not prepared

16 students
participated

19
earned
10
points

4
2
2
1
earned earned earned earned
9 points 8 points 7 points 6 points

15 students
participated

9
earned
the
right to
be
exempt

3
earned
an A:
18-20
points

1
earned
a B: 16
points

1
earned
a C: 14
points

1
earned
0
points

CLO 4 assessed in four assignments throughout the term:

Evaluate his/her current state of general health and wellness, risk and personal safety and
make progress toward a healthy lifestyle.
Health Status and Change

Week 1 and 10 PrePost assessments:
Health
Questionnaire/vitals

16 students Students
participated listed
beginning
stats

Students listed
ending stats

Every student, 100%
made progress in heath
stats. Average weight
loss: 10 pounds.

Dysbiosis research:

Dysbiosis
Graded
with rubric

20
points
possible

16 students
participated

10 earned
80% or better

3 earned 70%
to 79%

Individual Diet Analysis and Corrective Nutrients
Week 6
20 points
16 students
11 Students completed
Diet
possible
participated
the assignment with full
Analysis
credit
and
Corrective
Nutrients

3 earned below 50%

5 students did not
complete the
assignment and
received no points
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Clear methods of data collection and used to make evidence-based changes.
The department collects a wide variety of data on each class in HPER, such as the data
collected above on CLO 1 and 4, for HPE 295, Health and Fitness for Life.
The data for the courses is analyzed to make evidence-based changes. The CLO data from
HPE 295 shows an acceptable rate of success using the assignments listed. This CLO has
been assessed with variations for the past 3 years and has been fairly consistent in the results.
The samples, however, are only from one teacher and do not have multi-section courses
aligned with the PLO/CLO, and therefore does not ensure scoring consistency across faculty
for “inter-rater reliability.” This has been identified as the item most needing attention and
correction in the coming academic school year.
The next step in closing the loop of quality instruction for the work started on CLO #1 is to
collect data from other instructors teaching the same course and analyze the data across
instructors.
For the 2020-21 academic school year, two other instructors have been identified to collect
data using the same rubric on at least one assignment. Using the same metric as the
instrument of assessment will help to complete the process and “close the loop”.

Two examples of the Course Outcome Report for the 2020-21 academic year is attached:

2
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The rubric that will be used will be created and then generated from Blackboard in this
fashion:

2
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A second example of the Course Outcome Report for the 2020-21 academic year is attached:

Both PLOs for the department in OAL and HPE have one
shared PLO. The department has made only slight
refinements in the language used for assessment #1:
“Document knowledge in causes of health changes and
trends for chronic and acute diseases in the U.S. over the last
100 years.”
Select one PLO and identify a In the 2020-21 academic year, the HPE AS program will use
the same PLO #1 to assess. The metric will be assessed by
goal to be accomplished
two different instructors to establish and ensure scoring
during next school year
consistency across faculty for “inter-rater reliability” using a
standard rubric. Results for the PLO from each course will
then be evaluated at the end of the 2020-21 school year in the
spring term. PLO#1 we will all use is:
Document knowledge in causes of health changes and trends for
chronic and acute diseases in the U.S. over the last 100 years.
Outline any PLO changes
made this year (Additions,
revisions, deletions)
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Clearly outline the correlation The PLOs and the CLOs are identical for this evaluation
between the PLO and above review and support the college “WIG” goals as well.
The Wildly Important Goal identified for this evaluation
goal
is Goal B Objective #5: Increase effective student engagement
strategies.
The goal for the department is to have clearly identified
goals with data that is clearly established as valid through
inter-rater reliability methods.

Other instructor’s data and feedback
Additional Resources
necessary to accomplish this
goal
Rhonda – I’m excited to see how the results of this are
Dean Feedback
leading to a system improvement that will incorporate
additional faculty. Your self-analysis demonstrates your
ability to refine/revise measurements and tools to improve
assessment of specific PLOs. I look forward to seeing the
analysis after the expanded assessment and to hear how the
automated system works to help involve adjunct faculty.

The results will be collected each term and will be available in the 2021-21 report.
In addition to the data above, the department has collected a wide variety of data on each
class each term for several years. We have been most interested in techniques that might
increase effective student engagement strategies and increase completion rates. For instance,
in the academic year of 2018-2019, the department collectively decided to try an approach to
see if we could to two things: increase completion rates, and present a comfortable, engaging,
and relaxing learning atmosphere that would support increased participation. Every
instructor committed to doing 5 behaviors in every class and conducted a survey at the end of
the course. The results were collected and the completion rates of the courses were compared
to completion rates of classes in the years prior to the behaviors. The behaviors expected
from every instructor were:
1. Be in class early to meet students as they arrive or be available for online only classes.
2. Learn the names of all students by week one.
3. Ask students to display adult behaviors that support connection: require students to shake
hands/introduce selves to other students in the classroom, and know at least 3 other students'
names.
4. Print a classroom list or discuss common etiquette for adult behavior and identify what proper
encouragement or "cheer leading" of other students should look like.
5. Use activities such as pair/share to connect students with content information
2
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The open ended survey given to the students at the end of the term was:
1. Did you feel comfortable in the classroom setting, generally?
2. Did you feel encouraged by the instructor in the class?
3. Do you feel that the environment contributed to your successful learning?

The data revealed that students responded positively on all 3 questions more than 90% of the
time on the survey questions. However, the completion rates did not change significantly. As
the instructors discussed the results, the key take away for why the rates did not significantly
improve were for this reason: The instructors overwhelmingly stated they had already been
performing the five expected behaviors for years, merely as part of what they had considered
basic indicators of quality instruction. The completion rate for students who make it into our
classes is quite high already due to the quality of instruction and the commitment to
engagement strategies employed throughout the department.

Faculty Training
Highlight key or innovative teaching approaches and methodologies
and student engagement methods being used by department faculty.
Numerous studies have “found that a positive, substantive relationship with faculty or staff
caused a sense of “wellbeing” for a student, deepening institutional connections and
commitment (Peterson, Wagner, and Lamb, 2001). We know that connections between
students and staff support retention; our department maintains one of the highest retention
rates on campus. To create a culture of connection, many of our courses utilize student
partnerships to accomplish a physical goal such as kayaking, rock climbing, in addition to
many team sports. Our instructors facilitate these partnerships and guide students in content
supported by interpersonal skills. As a result of students working closely with each other and
with instructors, many students continue to return and progress in a form of unofficial
cohorts, enrolling in classes together and following instructors, specifically outdoor adventure
classes.
Within the classroom, many of the faculty member already use some of the same teaching
methods in both activity classes and lecture classes, such as “Pair and Share,” “buddy
quizzes” and the use of review games in the classroom such as Kahoot. Using these varying
teaching methods increases student engagement and gives them numerous attachment points
to the content. Faculty are also learning the common language of the college mission,
“WIGS,” “CLOs, PLOs, ILOs and the academic language of teaching using objective
measurements.
The department faculty are regularly encouraged to participate in a wide variety of
professional trainings to support quality instruction. Every instructor in the department is
encouraged to attend at least one professional development training every other year, and
each instructor is required to address future instructor development courses in the required
annual Professional Development form. The trainings are as varied as the courses offered in
the department. Instructors have gained professional insights into advanced trainings in such
topics as Yoga, Kayaking, Physical Conditioning, ACE Score training, TRX and many
others. Across the wide variety of curriculums, each professional development activity
provides instructors with ways to further effective engagement for their students.
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The department is aligned with several stake holders that help guide the course outcomes:
Emergency Care and Safety Institute
National Outdoor Leadership and Wilderness Training (NOLS)
American Canoe and Kayak Association
American Rock Climbing Association
Rogue Valley Sip Line Adventure
American Heart Association
Grants Pass YMCA
Medford YMCA
Mount Ashland Ski Resort
Roxy Ann Bowling Lanes
In summer 2020 the department incorporated all CPR credit courses back into its course
offerings. Because of this, the department is working with the American Heart Association
(AHA) as its newest stake holder. Four instructors are now certified as lead instructors for
AHA. All CPR and First Aid courses--HE 211, HE 261, HE 252 – will be rotated into the
data collection methods to begin the basis of course CLO and department PLO analysis.

Section Five – Evidence-Based Changes
Based on the evidence from your learning outcomes assessment and other information related
to student success (such as graduation rates), describe recent or anticipated changes, such as:
 The HPER department does not expect any significant changes to programs in the
coming year. The Department Chair has been contacted by two other colleges, Alaska
State University and Eastern University, to explore articulated degrees in Outdoor
Adventure Leadership and Health, but with the consequences of COVID 19 and the
implementation problems of the new Nexus system, these articulation agreements will be
placed on hold until spring or summer of 2021.
The department uses two Course Sequencing Maps in the Health/PE degree and the
Outdoor Adventure Leadership degree as part of the advising process. Students are given
these maps when they connect with their HPER advisor and declare either the major.
Students are advised to use the Advisor program on the RCC web site as the official
advising guide, but they are able to use these documents as an easy reference. Courses in
either program of study can be taken in a variety of sequence, choosing the order that
serves the student best. The sequencing map offers a recommended program is laid out
for them for ease of planning. There are very few courses that must be taken in sequence,
such as BI 211 before BI 231.
The 6 science classes are highlighted in yellow for students, as these are often the most
problematic. Humanities and Social Sciences are also highlighted and discussed as the
student begins to lay out a two year plan.
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CASC Sequencing Map for Health/PE
Goals:

1. Sequence courses first to last so part-time students take first 7-8 credits
2. Sequence pre-requisites so you know where your students start and what they can take from day one
3. Terms cannot go higher than 15-16 credits
4. Alternatives can also be listed- if used please list alternative class and credits, if more then 1, please list on sheet 1
5. For examples, please check out LBCC: https://www.linnbenton.edu/business-administration
6. Use your program maps and catalog to assist- it's fun!

Program: HPER Degree Articulated w/ SOU OAL
Current Credits: 90-93
Estimated Cost:
Term Tech Fee:
$140
Techn fee per Credit:
$7
Tuitition per credit:
$107
Dist. Fee per credit:
$10
College Service Fee:
See Chart
Key:

College Services Fee:
0
5
11
12

$
$
$
$

20.0
60.0
100.0
140.0

Key: Blue = Strongly Advised, Green = Completed, Red = In Progress
Term 1:
Class

Course Name

Credits PREREQUISITES

1 HE131
2 LIB127
3 BI211
4 HPE295
5 PE185D

Intro. to Exercise and Sport Science
Introduction to Academic Research
General Biology I
Health and Fitness for Life
Beginning and Advanced Physical Conditioning/

3
1
4
3
1

6 Elective

Any Upper or Lower Trans. Elect. 7 total needed3 or 4
Total Credit: 15 to 16

Alternate Class

Alternate
Credits

Additional Comments
Core
Gen. Ed Requirement
Gen. Ed Requirement
Core
Core

RD30 RD90 WR30 WR90 WR91
RD30 RD90 WR30 WR90 WR91
RD30 RD90 WR91 MTH60
RD30 RD90 WR30 WR90 WR91

Program or Lower
Division Elective

Any Upper or Lower Trans. Elect.

Term 2:
Class
1 WR121
2 HE252
3 MTH243
4 BI212
5 PE185

Course Name

Credits PREREQUISITES

English Composition I
First Aid/CPR
Probability and Statistics w/lab
Or Science with Lab
Any PE course
Total Credit:

4
3
4
4
1
16

Alternate Class

Alternate
Credits

Additional Comments
Gen. Ed. Requirement
Core
Gen. Ed. Requirement
Gen. Ed. Requirement
Core: Any PE185 Credit

RD30 RD90 WR91 WR115
WR30 WR90 WR91
MTH95 MTH96 RD30 RD90 WR91
BI211

Term 3:
Class
1 WR122
2 HE259
3 SP111
4 NFM225
5 PE185

Course Name

Credits PREREQUISITES

English Composition II
Care and Prevention of Athletic Injury
Fundamentals of Public Speaking
Nutrition
Any PE course
Total Credit:

4
3
4
4
1
16

Alternate Class

Alternate
Credits

WR121
RD30 RD90 WR30 WR90 WR91
RD30 RD90 WR91 WR115

225 Comm or SP 218

#N/A

Alternate Class

Alternate
Credits

RD30 RD90 WR91

Additional Comments
Gen. Ed. Requirement
Core
Gen. Ed. Requirement
Gen. Ed. Requirement
Core: Any PE185 Credit

Term 4:
Class
1 BI231
2 HE250
3 Humanities
4 Social Science
5 PE185

Course Name
Anatomy and Physiology I
Personal Health
See Transfer List
See Transfer List
Core: Any PE185 Credit

Credits PREREQUISITES
4
WR115 BT113 BI211
3
WR115
4
#N/A
3 or 4
#N/A
1
Total Credit: 15 to 16

Additional Comments
Core
Core
Use Transfer Guide List
Use Transfer Guide List
Core: Any PE185 Credit

Term 5:
Class
1 BI232
2 HE253
Elective Credits in
3 Related Field
4 Humanities
5 PE199 or HE199
6 PE185

Course Name

Credits PREREQUISITES

Anatomy and Physiology II
Wilderness First Aid

4
3

Alternate Class

Alternate
Credits

RD30 RD90 WR30 WR90 WR91

See Transfer List. 7 total needed
3 or 4
See Transfer List
3 or 4
Core: Any HE199 or PE199 Credit
1
Core: Any PE185 Credit
1
Total Credit: 15 to 16

Program or Lower
Division Elective

#N/A

Additional Comments
Core
Core

BI231

#N/A

#N/A

Any Upper or Lower Trans. Elect.
Use Transfer Guide List
Core: Any HE199 or PE199 Credit
Core: Any PE185 Credit

Term 6:
Class
1 HE208
2 BI233
3 PE280-2
4 Humanities
5 PE185
6 PE185

Course Name

Credits PREREQUISITES

HIV and Infectious Diseases
Anatomy and Physiology III
CWE/Physical Education
See Transfer List
Core: Any PE185 Credit
Core: Any PE185 Credit
Total Credit:

1
4
2
4
1
1
13

Alternate Class

RD30 RD90 WR30 WR90 WR91
BI231 BI232
PE194
#N/A
#N/A

Alternate
Credits

Additional Comments
Core
Core
Core
Use Transfer Guide List
Core: Any PE185 Credit
Core: Any PE185 Credit

**Courses in red are registered but not completed, green courses are completed, blue are
recommended, purple are courses taken at another institution and will need to be evaluated to be sure
Please make sure you also use the RCC Degree Audit for your official records. This document is to assist
you along the way.
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The Course Sequencing Map for Outdoor Adventure Leadership:
Goals:

1. Sequence courses first to last so part-time students take first 7-8 credits
2. Sequence pre-requisites so you know where your students start and what they can take from day one
3. Terms cannot go higher than 15-16 credits
4. Alternatives can also be listed- if used please list alternative class and credits, if more then 1, please list on sheet 1
5. For examples, please check out LBCC: https://www.linnbenton.edu/business-administration
6. Use your program maps and catalog to assist- it's fun!

Program: HPER Degree Articulated w/ SOU OAL
Current Credits: 90-93
Estimated Cost:
Term Tech Fee:
$140
Techn fee per Credit:
$7
Tuitition per credit:
$107
Dist. Fee per credit:
$10
College Service Fee:
See Chart
Key:

College Services Fee:
0
5
11
12

$
$
$
$

20.0
60.0
100.0
140.0

Key: Blue = Strongly Advised, Green = Completed, Red = In Progress
Term 1:
Class

Course Name

Credits PREREQUISITES

1 HE131
2 LIB127
3 BI211
4 HPE295
5 PE185D

Intro. to Exercise and Sport Science
Introduction to Academic Research
General Biology I
Health and Fitness for Life
Beginning and Advanced Physical Conditioning/

3
1
4
3
1

6 Elective

Any Upper or Lower Trans. Elect. 7 total needed3 or 4
Total Credit: 15 to 16

Alternate Class

Alternate
Credits

Additional Comments
Core
Gen. Ed Requirement
Gen. Ed Requirement
Core
Core

RD30 RD90 WR30 WR90 WR91
RD30 RD90 WR30 WR90 WR91
RD30 RD90 WR91 MTH60
RD30 RD90 WR30 WR90 WR91

Program or Lower
Division Elective

Any Upper or Lower Trans. Elect.

Term 2:
Class
1 WR121
2 HE252
3 MTH243
4 BI212
5 PE185

Course Name

Credits PREREQUISITES

English Composition I
First Aid/CPR
Probability and Statistics w/lab
Or Science with Lab
Any PE course
Total Credit:

4
3
4
4
1
16

Alternate Class

Alternate
Credits

Additional Comments
Gen. Ed. Requirement
Core
Gen. Ed. Requirement
Gen. Ed. Requirement
Core: Any PE185 Credit

RD30 RD90 WR91 WR115
WR30 WR90 WR91
MTH95 MTH96 RD30 RD90 WR91
BI211

Term 3:
Class
1 WR122
2 HE259
3 SP111
4 NFM225
5 PE185

Course Name

Credits PREREQUISITES

English Composition II
Care and Prevention of Athletic Injury
Fundamentals of Public Speaking
Nutrition
Any PE course
Total Credit:

4
3
4
4
1
16

Alternate Class

Alternate
Credits

WR121
RD30 RD90 WR30 WR90 WR91
RD30 RD90 WR91 WR115

225 Comm or SP 218

#N/A

Alternate Class

Alternate
Credits

RD30 RD90 WR91

Additional Comments
Gen. Ed. Requirement
Core
Gen. Ed. Requirement
Gen. Ed. Requirement
Core: Any PE185 Credit

Term 4:
Class
1 BI231
2 HE250
3 Humanities
4 Social Science
5 PE185

Course Name
Anatomy and Physiology I
Personal Health
See Transfer List
See Transfer List
Core: Any PE185 Credit

Credits PREREQUISITES
4
WR115 BT113 BI211
3
WR115
4
#N/A
3 or 4
#N/A
1
Total Credit: 15 to 16

Additional Comments
Core
Core
Use Transfer Guide List
Use Transfer Guide List
Core: Any PE185 Credit

Term 5:
Class
1 BI232
2 HE253
Elective Credits in
3 Related Field
4 Humanities
5 PE199 or HE199
6 PE185

Course Name

Credits PREREQUISITES

Anatomy and Physiology II
Wilderness First Aid

4
3

Alternate Class

Alternate
Credits

RD30 RD90 WR30 WR90 WR91

See Transfer List. 7 total needed
3 or 4
See Transfer List
3 or 4
Core: Any HE199 or PE199 Credit
1
Core: Any PE185 Credit
1
Total Credit: 15 to 16

Program or Lower
Division Elective

#N/A

Additional Comments
Core
Core

BI231

#N/A

#N/A

Any Upper or Lower Trans. Elect.
Use Transfer Guide List
Core: Any HE199 or PE199 Credit
Core: Any PE185 Credit

Term 6:
Class
1 HE208
2 BI233
3 PE280-2
4 Humanities
5 PE185
6 PE185

Course Name

Credits PREREQUISITES

HIV and Infectious Diseases
Anatomy and Physiology III
CWE/Physical Education
See Transfer List
Core: Any PE185 Credit
Core: Any PE185 Credit
Total Credit:

1
4
2
4
1
1
13

Alternate Class

RD30 RD90 WR30 WR90 WR91
BI231 BI232
PE194
#N/A
#N/A

Alternate
Credits

Additional Comments
Core
Core
Core
Use Transfer Guide List
Core: Any PE185 Credit
Core: Any PE185 Credit

**Courses in red are registered but not completed, green courses are completed, blue are
recommended, purple are courses taken at another institution and will need to be evaluated to be sure
Please make sure you also use the RCC Degree Audit for your official records. This document is to assist
you along the way.

2
9



The maps were initially created several years ago to identify the shortest pathway to
the two, two year degrees. Although the department did not specifically identify the
college’s WIG Core Theme #2, Student Success to assess, the department nonetheless
has committed to Objective #6: Decrease student time to completion while maintaining
quality education with seriousness of purpose, albeit without the written
documentation. The department is committed to making sure all programs of study
are true two-year degrees that can be completed in 6 terms with a full load of 15
credits, or 90 credits. We committed to allowing only the basic prerequisites of precollege math (Math 95 or 96) and WR 115 to be outside of any two year degree. The
department has removed all added classes-- albeit excellent classes--- to ensure that
student time to completion and graduation is as short as possible while maintaining
quality programs and education.



We have no curricular changes at this time but anticipate changes to the programs in
the spring of 2021 when our partner college, SOU, meets with us to discuss any
changes to its programs that would affect our articulated agreement.



Staffing at this time is at a minimum for the courses we offer. Due to the low
enrollment anticipated in the winter term of 2021, the Department Chair and 6 adjunct
instructors will accommodate all listed courses. There are no new faculty or staff or
vacancies at this time.

Section Six - Institutional Learning Outcomes (ILOs)/General
Education Outcomes – Updated 2020
HPER currently offers approximately 64 courses, offered on a rotating basis. Each of these
courses was updated in October 2020 to address the most current Institutional Learning
Outcomes and Course Designators: Communication; Critical Thinking; Equity, Diversity,
Inclusion and Global Consciousness (EDI & GC); Information Literacy; and Quantitative
Literacy and Reasoning.
The Institutional Learning Outcomes and Course Designators for HPER are listed in the
following graph below and are also identified in the following 3 separate Curriculum Maps
for the Health/Exercise Science/Physical Education Interest – Associate of Arts (AA) Oregon
Transfer Degree, the Health and Physical Education – Associate of Science (AS) Transfer to
SOU Degree, and the Health and Physical Education – Associate of Science (AS) OAL
Transfer to SOU Degree. Each course has identified at least one of the five outcomes for the
college and these will be tracked on a rotational basis.
The data spread sheet makes the imbalance of the 5 Institutional Learning Outcomes within
the HPER department more obvious: the department is heavy in courses that support two of
the ILOs: Communication and Critical Thinking.

3
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Institutional Learning Outcomes and Course Designators Report for HPER
Report Generated:
Institutional Learning Outcome matching CLOs
Course #

Course Title

Communi
-cation

HE112

Emergency First Aid

Yes

HE131

Yes

HE199

Introduction to Exercise and
Sport Science
Adaptive Physical Education

HE199

Person Nutrition for Healthy

Yes

HE 199

Special Studies: Health and
Wellness Issues
Special Studies: Mental Health
First Aid
Special Studies: Stress
Management/Healthy Living

Yes

HE 199

Special Studies: Stress
Management

Yes

HE208

HIV and Infectious Diseases

Yes

HE250

Personal Health

Yes

HE252

First Aid/CPR

HE253

Wilderness First Aid

Yes

HE259

Yes

HE 280

Care and Prevention of Athletic
Injury
CPR/Basic Life Support
Provider
CWE: Health Science

HPE295

Health and Fitness for Life

OAL150

Outdoor Living Skills

OAL223

Wilderness Navigation

Yes

OAL250

Foundations of Outdoor
Adventure and Leadership
Adaptive Physical Education

Yes

HE 199
HE 199

HE261

PE184

Critical
Thinking

Information
Literacy

Quantitative Literacy
& Reasoning

Yes

Yes

Yes
Yes

Yes
Yes

Yes
Yes

Yes

Yes
Yes
Yes
Yes

Yes

Yes

PE
185AML
PE185APT

Aerobics, Multi-Level

Yes

Aquatics for Personal Trainers

Yes

PE185BAP

Backpacking

PE185BO
W
PE185CA
C
PE185CFT

Bowling

Circuit Fitness Training

Yes

PE185CID

Cycling Indoor

Yes

PE185DBR

Dance: Ballroom and Social

Yes

PE185DSL

Dance: Salsa and Latin

Yes

PE185HK
O

Hiking Oregon

Core and Cardio

EDI
&
GC

Yes
Yes
Yes

Yes
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PE185KA
K
PE185KSA

Karate/Kenpo Self-Defense

Yes

Kayaking the Sea CoastAdventure
Kayaking Whitewater

Yes

Lap Swimming

Yes

Mountaineering

Yes

Physical Conditioning/Weight
Training
Pilates

Yes

PE185RC
A
PE185RCB

Rock Climbing Adventure

Yes

PE185RRV

Rafting the River

Yes

PE185SAC

Step and Stuff

Yes

PE185SUC

Scuba Diving

Yes

PE185SD
W
PE185SID

Self-Defense for Women

Yes

Indoor Soccer

Yes

PE185SSS

Snow Skiing/Snowboarding

Yes

PE185SUA

Surfing Adventure

Yes

PE185TAI

Tai Chi

Yes

PE185TRX

TRX and Functional Fitness

Yes

PE185VBL

Volleyball

Yes

PE185WS
A
PE185WW
T

Yes

PE185YOB

Winter Survival and Snow
Camping Adventure
Women and Weights: Weight
Control and Strength
Improvement
Yoga Balance and Core

PE185YOF

Yoga Flow

Yes

PE185YO
G
PE185ZLG

Yoga

Yes

Zipline Guide Technical Skills

Yes

PE185ZU
M
PE194

Zumba

Yes

PE185KW
W
PE185LS
W
PE185MT
N
PE185PC
W
PE185PIL

Yes

Yes

Yes

Yes

Beginning Rock Climbing

Yes

Yes
Yes

Yes

PE290

Principles of Exercise Training
and Conditioning
Special Studies: Physical
Education
Special Studies: San Juan Island
Kayaking
Fundamentals of Personal
Training
Cooperative Work
Experience/Physical Education
Fitness Instructor

PE291

Red Cross Lifeguard Training

Yes

PE199
PE199
PE264
PE280

Yes
Yes
Yes
Yes
Yes
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Identified courses assessed for the ILOs listed in each class for AAOT, AS HPE, AS OAL::
.

AAOT in Health/Exercise Science/Physical Education Interest – Associate of Arts (AA)
Oregon Transfer ILO Curriculum Map Updated 2020-10-31
Institutional
HE HE HE HPE BI BI BI BI BI BI MTH NFM
Learning Outcomes 250 253 259 295 211 212 213 231 232 233 243
225
1. Communication
X
X
2. Critical
X
X
X
Thinking
3. Equity,
Diversity,
Inclusion and
Global
Consciousness
4. Information
Literacy
5. Quantitative
Literacy and
Reasoning
Please note that in the AAOT HPE focus degree, there are no PE courses required. This is a
topic to be addressed in the coming year.
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AS in Health and Physical Education – Associate of Science (AS) Transfer to SOU
ILO Curriculum Map
Updated 2020-10-31
COMM
225 or
COMM
111 or
Institutional Learning HE HE HE HE HE HE HE HPE PE PE BI BI BI BI BI COMM LIB MTH NFM WR
Outcomes
131 199 208 250 252 253 259 295 185 280 231 232 233 211 212
218
127 243 225 121

1. Communication

2. Critical

Thinking

X
X

X
X

X

X

X

X
X

X

X

3. Equity, Diversity,
Inclusion and
Global
Consciousness

4. Information
Literacy

X

X

5. Quantitative

Literacy and
Reasoning

3
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WR
122
or
WR
227

Outdoor Adventure Leadership – Associate of Science (AS) Transfer to SOU
ILO Curriculum Map
Updated 2020-11-09

COM
225 or
WR
COMM
122
PE
111 or
or
Institutional Learning HE HE HE HPE OAL OAL OAL 185 ENV COMM LIB MTH NFM WR WR
Outcomes
131 253 259 295 150 223 250 (X3) 111
218
127 243 225 121 227

1. Communication

2. Critical

Thinking

X

X

X

X

X

X
X

X

X

X

3. Equity,

Diversity,
Inclusion and
Global
Consciousness

4. Information
Literacy

5. Quantitative

Literacy and
Reasoning
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The shaded areas of gray on the maps identify courses that are not “owned” by the HPER
department. These departments and courses have not yet updated their outlines with the new
ILOs, and we therefore do not have that information available. Because of this, the map is
quite incomplete and is heavy on Communication and Critical Thinking, but missing Equity,
Diversity, Inclusion and Global Consciousness, Information Literacy, and Quantitative
Literacy and Reasoning.
The planned path for the ILO map modification process is to wait until all other departments
turn in their completed maps for their ILOs. At that time, HPER will be able to look at all
required/core courses and be able to clearly see if a student has been introduced and assessed
in all five ILOs. When the other departments -Science, Math, Humanities, etc. update their
courses with ILOs and department maps, we will plug that information into our curriculum
maps. At that point, we will make sure all 5 ILOs have been assessed somewhere along the
way. If we end up with missing ILO indicators, HPER will adjust courses to correct the
omission. The large picture of ILOs is that several of the HPER courses do in fact address
Equity, Diversity, Inclusion and Global Consciousness (EDI and GC), Information Literacy,
and Quantitative Literacy and Reasoning, and could have been included in the mapping
process. The specific reason more classes were not identified with EDI and GC, Information
Literacy, and Quantitative Literacy and Reasoning, is because the department was asked to
pick out only one ILO in each course, and many of our courses are indeed heavy in
Communications and Critical Thinking.

Section Seven - Summary
Describe the major strengths, challenges, and themes that emerged from your
department/program review. Elaborate on things needed.
The most important data points that became obvious in the report were:
Themes
 Connectedness, engagement
 Effective, streamlined education and assessment
 Resiliency
Strengths
 Student engagement through social & academic connections
 Decreased student time to completion while maintaining quality education.
 Adaptability in extraordinary circumstances: COVID 19 and Nexus
 Practical assistance with disabilities: CPR Advising card, weight room.
Challenges
 Separate student drop rates pre- and post-orientation for more accurate data
 Address 5 ILOs across programs to ensure they are all being met when more
data is available
 Address ASOT with Health/PE focus: no PE required
 Complete CPR Advisory card protocols for students with disabilities
 Adopt inter-rater consistency in analyzing course metrics on assessments
 Rebuilding our community partnerships once all COVID 19 restrictions are
lifted
 Separate out the “drops” that begin when the course begins rather than using
the institutional metric that has little value for departments.
 Modifications for disabilities: Rock Climbing, Volleyball, Kayaking,
Backpacking
3
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Section Eight - Attachments

Sample Syllabus from Physical Activity Course: OAL Surfing

PE 185 Surfing Syllabus, Fall 2020
Rogue Community College, Redwood Campus, Zoom, Crescent City, CA

Instructor: Steven Carlino
Contact Info: Email: scarlino@roguecc.edu
Cell: 541-761-1059 (emergency use only)
Office Hours: By Appointment
Office:
Health & P.E. Bldg
Class Times: In-class orientation September 23rd 6:00-9:00 PM Zoom
Actual adventure is October 9th 9:00 am -October 11th 5:00 pm Crescent City, CA.
Classroom: Zoom & South Beach Crescent City, CA
Credits:
1

Prerequisites:

The ability to float, swim, tread water, carry a surfboard, and the willingness to
participate in the near shore ocean environment. Students must be able to minimally perform the
requisite physical activities defined and participate on a regular, daily basis for the entire length of
the class period to pass the class successfully. If additional accommodations are necessary, please
meet with your instructor during the orientation evening to discuss this possibility or to discuss a
more appropriate class placement.

Course Description: Provides training and practical application in the skills associated with
longboard surfing. Surfing combines physical exercise, balance, and constant observation of one’s
environment. Students will enjoy the waves, wind, beach, and interacting with other surfers.
Includes safety considerations in the ocean environment, communication, equipment usage and
care, reading waves, wind, and tides, paddling, standing, balancing, turning, the “art of wiping
out," and surfing etiquette. Class includes a three-day, two-night surfing expedition. Students will
be responsible for their own food, camping equipment, clothing, and transportation to and from the
site, as well as travel to and from camping location. Participation in all aspects of the orientation
and trip are necessary to successfully complete the course.
3
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Required Equipment and Materials:

Student accounts will be charged an additional fee
$90 plus a $8 fee that will be reimbursed if student is a member of the Grants Pass Family
YMCA. In order to complete the surfing and camping portions of the course, students will need to
have the necessary gear and clothing, such as a surfboard, wetsuit, (rentals available), tent,
sleeping bag, cooking utensils and appropriate clothing. Some equipment such as stoves, fuel, and
pots may be shared. The group will need to work together to ensure that all necessary equipment
is secured and packed Our aim is to make this course accessible to anyone with the motivation and
excitement to do it. As such, there will be opportunities to borrow gear from one another and from
local outfitters. This will be arranged in the orienting, pre-meeting before the trip.

Required Text:
Marcus, Ben: The Surfing Handbook, MVP Books:

ISBN-13 978-0-7603-3692-2

Course Learning Outcomes: In the left-hand column below, you will find the expected
learning outcomes for this course. The outcomes are assessed by the methods described in the right
column.

Institutional Learning Outcomes: (ILOs): In the middle column you will see “ILO Key
Indicators.” Institutional Learning Outcomes (ILOs) are skills that will contribute to your success
in life beyond RCC. Rogue’s ILOs are: Application of Knowledge (AK), Approach to Learning
(AL), Communication (COM), Critical Thinking (CT), and Personal Growth (PG).
Why are they important?
 Employers call these “soft skills” or “employability skills.” They may help you get and
keep a job.
 These are skills that will help you complete a certificate or degree.
 They are skills for success in your life as a family member, worker, citizen, life-long
learner, and more.
On successful completion of this course, students will be able to:
1. Students will demonstrate
improvement in the ability to perform
the elements of surfing: communicating,
reading waves, balancing, turning, and
surfing etiquette.

AL 2 - Put forth the
time and effort
necessary to
succeed.

1. Assessment will be ongoing as the students
participate in surfing skills.
(Physical challenges or surfing will be adjusted
so students of various physical abilities can be
successful.)

2. Participate fully each day as part of AL4 - Pursue goals 2. Students will be assessed by the instructor
the team and operate as a respectful and by creating
as they demonstrate aspects of surfing and
engaged group member: give one’s best strategies over time. camping as a group.
efforts, listen and help others as needs
arise within group.
3. Students will demonstrate integrity;
honesty; self-management in caring for
personal gear, hygiene, group resources
and other's experiences; and living
sociably with other adults in a

3. Display responsibility for themselves and
others on the coast; display qualities of
integrity, honesty, and respect for others and
nature; “camp-craft” includes encouraging
unity within the camp in planning sessions and
all activities during surfing and camp sessions.
3
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necessarily cooperative group in order
to grow together as a community.

Class Schedule:
In-class orientation September 25th 6:00 pm -9:00 pm at the Grants Pass Family YMCA. Actual
adventure is October 11 8:00 am to 8:00 pm. October 12 7:00 am - 8:00 pm. October 13 7:00 am 5:00 pm. Please arrive at Florence Keller Campground at 8:00 am on Friday October 11. Students
who would like to rent surfboards and wetsuits may make reservations online by emailing
localboys503@gmail.com and should do so before arriving at the campground. Students who
choose to rent equipment will need photo id and credit card at time of pickup.

Grading Information:
Students will earn grades based on participation and demonstration of skills, and a required
reading quiz. The graded components of the course are as follows.
A. Students must be present and involved in the orientation activities and sea kayaking trip.
B. All students are required to work together to insure the safe and efficient travel of the
group. (Failure to actively participate in any area of the orientation or trip will result in a
lowered grade.
C. Students are required to demonstrate skills that involve reading waves, balancing, turning,
communicating, and surfing etiquette.
D. Students will demonstrate proper use of surfing and camping equipment.
Grades will be assigned on a standard of accumulated points out of a maximum possible. The
percentage of points achieved out of the total possible will determine a letter grade in the following
breakdown:
A 90-100%
B 80-89%
C 70-79%
D 60-69%
F Below60%
Orientation=
Trip Day 1
Trip Day 2
Trip Day 3
Surfing Skills
Wave Reading
Communication
Surf Etiquette
Total

10 points
10 points
10 points
10 points
15 points
15 points
15 points
15 points
100points
3
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Learning Experiences
Surfing is an exhilarating and challenging sport that combines physical exercise, balance, and
constant observation of one’s environment. South Beach in Crescent City, CA is the perfect venue
for anyone from beginner to experienced veteran surfer to build the necessary skills that can
provide lifelong enjoyment. The purpose of this class is to provide training and practical
application of learning in the skills associated with longboard surfing. Students will have ample
opportunities to enjoy the waves, wind, beach, while also interacting with other surfers. The class
will have a 3-hour mandatory orientation session at the Grants Pass Family YMCA. During the
orientation session we will cover syllabus, course expectations, logistics, and needed equipment
and supplies. Student will be evaluated on ability to adequately swim, float and tread in deep
water. The class will then participate in a 3 day 2-night surfing expedition. Participation in all
aspects of the orientation and trip are necessary to successfully complete the course. Course
content will include the following topics; safety considerations in the ocean environment,
communication, equipment usage and care, reading waves, wind, and tides, paddling, standing,
balancing, turning, the art of wiping out, and surfing etiquette. Students will be responsible for
their own food, camping equipment, clothing, surfboard, wetsuit, (rentals and sales available) and
transportation to and from Crescent City, CA South Beach as well as travel to and from camping
location. $5.00 per additional vehicle charge at campground per night: carpooling advised.
Pre-trip orientation will cover syllabus, logistics, safety considerations, communication, clothing,
footwear, personal equipment, food & water requirements & scheduling. Students will complete
RCC waivers. Directions to Florence Keller Campground will be provided. Students will be sized
for wetsuits and surfboards.
Trip Day 1: Setting up camp, equipment rental, intro to surfing.
Trip Day 2: Surfing and beach meals.
Trail day 3: Camp pack up, surfing and equipment return, final debrief.

For Students
Active participation is required in all class activities. Any failure to actively participate an all
areas of in classroom activities or surfing activities will result in lowered grade. Come to class
prepared to learn and contribute. This class will be a 3 day 2 night surfing expedition. Camping
will be at the Florence Keller Campground and is included in student fees. Restrooms and
drinking water is available at the campground. Students will be responsible for their own food,
camping equipment, personal items, and transportation to and from Florence Keller Campground,
Local Boys Surf Shop, and South Beach all in Crescent City, CA.

Attendance
Successful completion of this course requires attendance and participation in both classroom based
and outdoor surfing and camping activities.


Administrative Drop: Students in face-to-face classes who do not attend the first day of
class or have an excused absence will be dropped. For online classes, students who do not
submit an assignment by Wednesday of the first week of the term will be dropped.
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60% Term Attendance: Attendance will be taken during the seventh week in the term for
fall, winter and spring classes and during the fifth week of the term for summer classes.
Students last date of attendance will be used to track for potential return of financial aid
repayment calculations.



End of Term Attendance: Attendance will be taken at the end of the term for students who
have non-passing grades. Students who stop attending but do not officially drop, withdraw
or notify Enrollment Services will receive the grade that they earned based on syllabus
requirements. If that grade is D, F, Incomplete, or NP the last date of attendance will be
used for potential financial aid repayment calculations.



Refund policy: Students may drop a class until September 25 at 11:59 pm and receive a
refund. After that there is no refund.



Withdrawal from class: A student may withdraw from a class between September 26 and
November 13 at 11:59 pm a grade of W will be assigned.
Academic Honesty
Cheating, plagiarism, and other acts of academic dishonesty are regarded as serious offenses.
Instructors have the right to take-action on any suspected acts of academic dishonesty. Depending
on the nature of the offense, serious penalties may be imposed, ranging from loss of points to
expulsion from the class or college.
Classroom Behavior
Expectations for classroom behavior are outlined in the Student Code of Conduct, available in the
catalog, schedule, and online. Students may not engage in any activity which the instructor deems
disruptive or counterproductive to the goals of the class. Instructors have the right to remove
students from class for not following the Code of Conduct or other specified classroom rules.
Expectations for behavior in online classes are similar to what is required in the classroom.
Tutoring Center Tutoring Centers provide free tutoring service if you are registered in credit
courses at Rogue Community College. The primary areas of tutoring are math, writing and
science; however, tutors are prepared to cover most subjects. Tutoring is online via Zoom in Fall
2020. Please visit the tutoring center webpage for more details:
http://www.roguecc.edu/AcademicSkills/Tutoring.asp
Student Evaluations of this Course: “What Do You Think?”
Students enrolled in all credit (and some non-credit) courses will receive an RCC email around the
8th week of each term to complete online evaluations on each course they are enrolled in. Full
instructions for accessing and completing the evaluations will be in the reminder email. These
evaluations are
anonymous and will not be released to the teachers until after the term is over. They provide
valuable feedback to faculty about your experiences in and impressions of the course.
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Disability Services
Any student who feels that they may need academic accommodations for a disability, such as
vision, hearing, orthopedic, learning disabilities, psychological or other medical conditions, should
make an appointment with the Disability Services Office.
Redwood Campus (Wiseman Tutoring Center):
Phone: 541-956-7337; Fax: 541-471-3550; Oregon Relay Service: 7-1-1
Riverside and Table Rock Campuses (main office: Riverside Campus B-9):
Phone: 541-245-7537; Fax: 541-245-7649; Oregon Relay Service: 7-1-1 For more information, go
to Disability Services To report a barrier, go to Report a Barrier
Discrimination, Harassment and Sexual Violence Policies
Rogue Community College does not discriminate in any programs, activities, or employment
practices on the basis of race, color, religion, ethnicity, use of native language, national origin, sex,
sexual orientation, gender identity, marital status, veteran status, disability, age, pregnancy, or any
other status protected under applicable federal, state, or local laws. For further policy information
and for a full list of regulatory specific contact persons visit the following webpage:
www.roguecc.edu/nondiscrimination.
The following person has been designated to handle inquiries regarding the non-discrimination
policies unless otherwise listed below. Chief Human Resources Officer, Jamee Harrington 541956-7017 jharrington@roguecc.edu Redwood Campus, M-2.
The following persons are responsible for coordinating Title IX (gender discrimination), Title II
(ADA reasonable accommodations) and Section 504 (discrimination against individuals with
disabilities):
Lead Title IX coordinator/ Equity, Diversity and Inclusion Coordinator: Amy Peterson 541-9567061 aspeterson@roguecc.edu 541-956-7329 Redwood Campus, M Building Deputy Title IX
coordinator for students: Chauncey Kieley ckieley@roguecc.edu 541-245-7632 Riverside Campus,
G-223
Dean of Student Success:
August Farnsworth
afarnsworth@roguecc.edu Deputy Title IX coordinator for employees: Wendy Jones
wjones@roguecc.edu
541-245-7728 Riverside Campus G Building – 2nd Floor 541-956-7146 Redwood Campus, C
Building
ADA coordinator for students:
Andrew Childress
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achildress@roguecc.edu
541-245-7692
Riverside Campus, B-9 ADA coordinator for employees and applicants: Kathryn Averyt
kaveryt@roguecc.edu 541-956-7346 Redwood Campus, M-2
In addition, RCC has a zero tolerance for sexual assault, stalking, intimate partner or domestic
violence, dating violence and workplace violence. Anyone found participating in any of these
activities will be subject to disciplinary action and prosecuted in accordance with RCC policies
and procedures and Oregon state laws. For more information, go to https://web.roguecc.edu/titleix-and-sexual-misconduct
Basic Needs
RCC wants your time with us to be successful, productive, and even fun. We understand that many
things can interfere with your ability to learn effectively. You must have your basic needs met
including a roof over your head, a safe place to sleep, enough food to eat, and stable mental health.
If you are struggling to meet any of these basic needs, a list of resources and ways to contact a
Counselor can be found at https://web.roguecc.edu/counseling
Smoking restrictions (Board policy)
Smoking is not permitted on the premises of Rogue Community College except in designated
areas. For more information go to: https://web.roguecc.edu/board-policies/rcc-board-policies-andprocedures.
Safety
The College assists in keeping the campus safe, but a safe campus can only be achieved through
the efforts and cooperation of all students, faculty, and staff. For information on safety services, go
to https://web.roguecc.edu/risk-management
Be ready to participate at beginning of class time. Be prepared to participate for whole class session including having
necessary food, water, clothing, and equipment packed. Instructor may adjust schedule as needed to accommodate learning
and deal with environmental factors.
** Instructor may add or withdraw any assignment. Extra Credit will be given by instructor’s discretion and available to all
students.**Instructor may adjust schedule as necessary.
Instructor may adjust schedule as necessary. Students must attend surfing and camping trip October 9th –11th to complete class.
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Deadline to add or drop a class
Deadline to pay for classes
Deadline to withdraw, change to audit:
Registration for next term begins
Federal Direct Loan application deadline
End of term
Grades available online

September 25th
September 29th
November 13th
November 1st
November 27th
December 4th
December 9th

Holidays (RCC closed):

Veterans Day November 11th
Thanksgiving November 26th & 27th

TUTORING AND TESTING CENTERS Current hours for Tutoring Centers can be found at:
http://go.roguecc.edu/department/academic-success/tutoring-hours
Current hours for Testing Centers can be found at:
http://go.roguecc.edu/department/testing-services/center-hours
Online Tutoring: As an enrolled RCC student, you have access to our eTutoring services. The link
can be found at: http://go.roguecc.edu/department/academic-success/tutoring-services

Rules and Regulations (Classroom Policies):

Students will be expected to comply with the
Student Code of Behavior and sign a RCC liability waiver as well as a statement of
safety. Students will also be expected to follow proper surfing and camping etiquette and follow
all instructions with regards to safety of themselves and others while participating in the Surfing
course. Substance use will not be tolerated during the Surfing course.
COURSE SCHEDULE, TOPICS, AND DEFINITIONS

Orientation:

9/23/20

Hours
3

Zoom
Trip:
Trip Day 1

10/9-11/2020

9:00 am meet at Florence Keller CG Camp Setup

1

9:45 am Drive to Surf Shop.

.25

10:00 am Rent Equipment

.5

10:30 am Intro to Surfing / Begin Surfing

1.5

12:00 pm Lunch on beach
12:30 pm continue surfing

4.5

5:00 pm load equipment drive to Florence Keller CG
6:00- 8:00 Evening meal and group activities

2
4
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Trip Day 2

Hours

7:00 am wake up breakfast drive to beach

1

8:00 am -12:00 pm surfing

4

12:30 pm-5:00 pm surfing

4.5

5:00 pm dinner on beach
6:00-8:00 Dinner, group activities, optional surf session
Trip Day 3

Hours

7:00 am wake up, breakfast, and pack up camp

1

8:00 am- 12:00 pm surfing

4

12:00 pm Lunch on Beach
12:30 pm -4:30 pm surf session

4

4:30 pm return equipment. Final debrief

.5

5:00 pm Class dismissed
** Instructor may add or withdraw any assignment. Extra Credit will be given by instructor’s
discretion and available to all students.**Instructor may adjust schedule as necessary.

Orientation
Syllabus, logistics, waivers, equipment, communication,
Trip Subjects
Course content will include the following topics; before surfing students will complete a
swimming, floating, and treading test. Safety considerations in the ocean environment,
communication, equipment usage and care, reading waves, wind, and tides, paddling, standing,
balancing, turning, the art of wiping out, and surfing etiquette.
Students will be responsible for their own food, camping equipment, clothing, surfboard, wetsuit,
and transportation to and from South Beach Crescent City CA. Local Boys Surf Shop & travel to
and from camping location daily.
$5.00 per additional vehicle charge at campground per night: carpooling advised.
Costs will include camping, tuition, and fees.
Surfboards and Wetsuits available to rent or purchase
Local Boys Surf & Skate localboys503@gmail.com
4
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Drivers License & Credit Card Required for rentals!
Extra Vehicle $5.00 per vehicle per night.
Surfboard Rental $25.00 - $35 per day
Wetsuit Rental $20.00 per day
Wetsuit Booties available for purchase or from RCC
Surfboard wax and swimsuits available for purchase

4
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Sample Syllabus for HE/HPE courses:
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Syllabus
HE250-01/02 Personal Health Online
Fall Term 2020

Day/Time/Location: Online
Instructor: Travis Osborne
Contact: tosborne@roguecc.edu

541-659-8582

Course Description
Examines personal and societal health topics including consumer health issues, major disease
patterns, and the elements of good health, and relates them to daily life.

Prerequisites: WR115
Course Materials and Required Texts
“Invitation to Health: Your life, your future” 18th Edition D. Hales. Book is
available online at: www.cengagebrain.com/shop/index.html , Amazon or the RCC Bookstore

Institutional Learning Outcomes (ILO)
Institutional Learning Outcomes (ILOs) are skills that will contribute to your success in life beyond
RCC. Rogue’s ILOs are: Application of Knowledge (AK), Approach to Learning (AL),
Communication (COM) and Critical Thinking (CT).
Why are they important?
 Employers call these soft skills or employability skills. They help you get and keep a
job.
 These are skills that will help you complete a 4-year degree.
 They are skills for success in your life as a family member, worker, citizen, life-long
learner, and more.

Application of Knowledge
(AK)
Approach to Learning
(AL)

Communication (COM)

Critical Thinking (CT)

Students will synthesize and use knowledge in familiar and
unfamiliar situations to effectively solve problems and complete
tasks.
Students will engage in and take responsibility for intentional
learning, seek new knowledge and skills to guide their
continuous and independent development, and adapt to new
situations.
Students will engage in quality communication using active
listening and reading skills and expressing ideas appropriately in
oral, written, and visual work.
Students can recognize own and others’ assumptions and
cultural contexts, raise significant and relevant questions,
demonstrate an ability to seek, organize, analyze, and interpret
data, foresee consequences of actions, and engage in behaviors
that support sustainability.
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Course Learning Outcomes
Course Outcomes, ILO (Institutional Learning Outcomes) Indicators and Assessment
On successful completion of this course, students will be able to:
Expected Outcomes:
Assessment Methods:
Key ILO Indicators
1. Identify the key factors and
1. Students will submit
behaviors that contribute to a
assignment, quiz, exam
healthy lifestyle.
formats on line.

2. List environmental and genetic 2. Students will list and
stressors.
describe environmental and
genetic stressors in
homework, quiz and exam
formats.
3. Identify common infectious
and chronic disease patterns as
well as diseases that are sexually
transmitted.

3. Select and research a
health topic on community
or individual concerns
through field research,
interviews with health
agency personnel and/or
print media; create research
document for evaluation.

4. Evaluate personal health
practices/levels of wellness
relating to fitness and nutrition:
create a “wellness-oriented” diet
plan with optimal health
practices.

4. Complete self-evaluation
formats for nutrition based
on course information, text
and personal relevance;
create a written lifestyle
change plan for nutrition.

5. Create and implement
behavioral modification goals
based on student’s evaluation of
personal health practices/levels
of wellness in fitness, disease
and health risks, personal safety,
nutrition and stress levels.

5. Create and implement
Critical Thinking
behavioral modification
plan as course information
directs. Throughout the term
students will update the plan
and monitor their change of
unhealthy behaviors to align
with more healthy
behaviors.

Schedule of Assignments: Web Based Class
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Grading Information
SECTIONS:

ASSIGNMENTS:

INTRODUCTION/ATTENDANCE Intro Discussion Board


POINTS:
10 Points

Must be first week or risk
being dropped from the
course!

SECTION 1:

Behavior Mod Discussion
Behavior Modification Plan
Maslow’s Personality Test
Stress Management Survey
Dimensions of Health
Quiz #1
Nutrition Resource Discussion
Nutrition Logs
Caloric Needs Worksheet
Components of Fitness
Quiz #2

10 Points
25 Points
10 Points
15 Points
10 Points
20 Points
10 Points
45 Points
10 Points
15 Points
15 Points

SECTION 3:

Relationships Discussion
Behavior Plan Update
Quiz #3

10 Points
25 Points
20 Points

SECTION 4:

Risk of Disease Discussion
Current Health Issue Essay
Self-Survey’s
Quiz #4

10 Points
50 Points
20 Points
15 Points

SECTION 5:

Caffeine Discussion Board
Drug Abuse Online Quiz Game
Drug Assignment
Quiz #5

10 Points
10 Points
35 Points
15 Points

SECTION 6:

Final Behavior Plan Update
Suicide Resources
Self-Survey’s
Quiz #6

25 Points
15 Points
30 Points
15 Points
500 Points

SECTION 2:

TOTAL POINTS:

Expectations for Students
QUIZZES:
Once you open a quiz during the testing period, you have only one attempt.
5
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CAUTION: DO NOT START A QUIZ AND THEN GO BACK LATER TO FINISH IT.
Quizzes are to be taken during the testing dates shown in the Schedule and will not be available
after that period. Quizzes are open note, but students are expected to read the text, review the
suggested study questions, watch the video segments, and take the quizzes on time. No late quizzes
accepted!
To prepare for quizzes, go through the review questions at the end of each chapter also look at the
section at the beginning of each chapter titled: “After studying the material in the chapter, you
should be able to…” Reviewing the vocabulary used in each chapter will also assist you to be
prepared.
MAKE-UP TESTING:
No make- ups will be allowed for missing a quiz. There will be NO retakes due to poor scores.
Once your attempt has been made, that will be your submission.
If you miss the testing period you will receive a zero for the missed quiz(s). No make-ups will
be given. Quizzes cannot be made up regardless of excuse.
Federal law prohibits giving out grades via e-mail or telephone. Quiz scores will be posted on the
Rogue Online course page under "Grades" after the close of each testing period.
"Incomplete" grade will only be given if student has completed at least 75 % of course work at
"C" or better level. Incomplete should be used in case of family emergency or event and it is the
students' responsibility to contact instructor or counseling services if needed. The incomplete
course work must be made up and completed before the next term begins.
"W" or "Z" grades - check the college calendar for last date to withdraw to receive a "W" grade,
after that date, grade will be based on points earned in the course. "Z" grades (no basis for grade)
are use for registered students who have never completed any of the course work.







ASSIGNMENTS
All assignments are turned in electronically using the Rogue Online system. Assignments
are located under the "Content" Tab in Rogue Online. There is a folder for each section of the
class and students should complete work by the date given for each section. All course work is
due by the date on each folder.
Characteristics of a Successful Distance Education Student:
Taking a telecourse class has many advantages, including increased flexibility in completing
homework assignments, the ability to communicate with your instructor from the convenience of
your own home or workplace, and enhanced access to written materials and
specific Internet resources. However, a distance ed class is not for everyone. For instance, if you
need the discipline of meeting on campus several times a week and you enjoy the in-person
interaction between other students and your instructor, you are more likely to succeed in a regular
class. A successful distance learner:
is self-motivated, does not need a lot of direction, motivation from an instructor
is self -disciplined, can budget time wisely and does not procrastinate often
enjoys the challenge of learning on his/her own, like to read and learn
takes charge of his/her own learning, willing to ask questions and get help when necessary
may need a flexible schedule but understands that flexibility does NOT mean the course will be
easy
Rogue Online Support:
The instructor is not available for concerns of technology. If concerns arise, please
contact Rogue Online Help Desk at RO@roguecc.edu
Rogue Online orientation & instructions: online.roguecc.edu
Rogue Online Student Support site: online.roguecc.edu
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Please note that taking an online class relies on technology and networks have problems. The
majority of problems that a student might encounter can be fixed.
If you have trouble connecting to Rogue Online please wait 15 minutes and attempt to log in to
your course again. If you cannot log in to the course please call the Rogue Online Help Desk.
Learning Experiences: Discussion boards, Quizzes and projects will be used to enhance learning
of the content.

Attendance
This is an online course so you may work at your own pace within constraints of the due dates.
 Administrative Drop: students who do not attend at least 50% of the class sessions during
the first week of school and who do not contact the instructor to indicate a plan to attend
will be automatically dropped from the class during the 2nd week of the term.
 Refund policy: Students dropping a class by 11:59 p.m. on Wednesday of the second
week of the term get a full refund. After that there is no refund.
 Withdrawal from class: A student may withdraw from a class between the Thursday of
Week 2 and the Friday of Week 8 at 11:59 pm. (Week 5 during summer term). A grade of
W will be assigned.

Academic Honesty
Cheating, plagiarism, and other acts of academic dishonesty are regarded as serious offenses.
Instructors have the right to take-action on any suspected acts of academic dishonesty. Depending
on the nature of the offense, serious penalties may be imposed, ranging from loss of points to
expulsion from the class or college.

Classroom Behavior
Expectations for classroom behavior are outlined in the Student Code of Conduct, available in the
catalog, schedule, and online. Students may not engage in any activity which the instructor deems
disruptive or counterproductive to the goals of the class. Instructors have the right to remove
students from class for not following the Code of Conduct or other specified classroom rules.
Expectations for behavior in online classes are similar to what is required in the classroom.

Tutoring Center
Tutoring Centers provide free tutoring service if you are registered in credit courses at Rogue
Community College. The primary areas of tutoring are math, writing and science; however, tutors
are prepared to cover most subjects. There is also online tutoring available. Please visit the
tutoring center webpage for more details: http://www.roguecc.edu/AcademicSkills/Tutoring.asp

Student Evaluations of this Course: “What Do You Think?”
Students enrolled in all credit (and some non-credit) courses will receive an RCC email around the
8th week of each term to complete online evaluations on each course they are enrolled in. Full
instructions for accessing and completing the evaluations will be in the reminder email. These
5
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evaluations are anonymous and will not be released to the teachers until after the term is
over. They provide valuable feedback to faculty about your experiences in and impressions of the
course.

Disability Services
Any student who feels that he or she may need academic accommodations for a disability, such as
vision, hearing, orthopedic, learning disabilities, psychological or other medical conditions, should
make an appointment with the Disability Services Office.
Redwood Campus (Wiseman Tutoring Center):
Phone: 541-956-7337; Fax: 541-471-3550; Oregon Relay Service: 7-1-1
Riverside and Table Rock Campuses (main office: Riverside Campus B-9):
Phone: 541-245-7537; Fax: 541-245-7649; Oregon Relay Service: 7-1-1
For more information, go to http://www.roguecc.edu/disabilityservices/.

Discrimination, Harassment and Sexual Violence Policies
Rogue Community College does not discriminate in any programs, activities or employment
practices on the basis of race, color, religion, ethnicity, use of native language, national origin, sex,
sexual orientation, gender identity, marital status, veteran status, disability, age, pregnancy or any
other status protected under applicable federal, state or local laws.
The following person has been designated to handle inquiries regarding the non-discrimination
policies:
Jamee Harrington, Director of Human Resources
541-956-7017
jharrington@roguecc.edu
Redwood Campus, M-2.
In addition, RCC has a zero tolerance for sexual assault, stalking, intimate partner or domestic
violence, dating violence and workplace violence. Anyone found participating in any of these
activities will be subject to disciplinary action and prosecuted in accordance with RCC policies
and procedures and Oregon state laws. For more information, go to http://web.roguecc.edu/title-ixand-sexual-misconduct

Smoking restrictions (Board policy)
Smoking is not permitted on the premises of Rogue Community College except in designated
areas. For more information go to: http://web.roguecc.edu/board-policies

Safety
The College assists in keeping the campus safe, but a safe campus can only be achieved through
the efforts and cooperation of all students, faculty, and staff. For information on safety services, go
to https://www.roguecc.edu/safety/
Deadline to add or drop a class
Deadline to pay for classes
Deadline to withdraw, change to audit:

Sept 25th
Sept 29th
Nov 13th
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Federal Direct Loan application deadline
End of term
Grades available online

Nov 27th
Dec 4th
Dec. 9th

Holidays (RCC closed):
Nov 11th (Veterans Day), Nov 26th & 27th Thanksgiving
TUTORING AND TESTING CENTERS Current hours for Tutoring Centers can be found at:
http://go.roguecc.edu/department/academic-success/tutoring-hours
Current hours for Testing Centers can be found at:
http://go.roguecc.edu/department/testing-services/center-hours
Online Tutoring: As an enrolled RCC student, you have access to our eTutoring services. The link
can be found at: http://go.roguecc.edu/department/academic-success/tutoring-services
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Presentation Guidelines
All departments will present results of their review in a presentation. All of the Academic
and Training Council is invited to attend, as well as anyone else you would like to invite.
(We highly recommend that you invite your departmental faculty – at a minimum, the fulltime faculty – and members of your Advisory Committee if applicable.)
The purpose of your presentation is:






to showcase your program(s) to a broader audience
to demonstrate that your program has established program learning outcomes that are
being measured, and that the results are analyzed and used for the improvement of
teaching and learning.
to share your experience with this program review process
to present your program review findings and recommendations
to begin to brainstorm goals and departmental strategic planning for the next 1-3 years

Time limit 60 minutes, including question and answer period.
Sample Outline for presentations:
1. Department/Program overview, purpose and highlights:
 Summarize/highlight what you would like the broader college community to
know about your department and its program(s).
 Some individuals reviewing this document will have no understanding of your
department; this is where you share who you are, past, present, and future.
2. Summary of key points from your section on “Current Program Context”.
3. Summary of program review results:
 What key themes emerged in the process of this self-examination?
 What did you discover/realize about your program?
 What key challenges and opportunities emerged as important to your program?
4. Conclusions and recommendations
 What conclusions/recommendations did you arrive at as a result of this review?
 Directions you would like to go as a department/program?
 Do you expect to do anything differently as a department as a result of
this review?
 Did the department/program review suggest opportunities to work with other
programs or services?
You are welcome to develop a separate presentation to present at ATC or use your official
report to “walk through” the summary.

NEXT STEPS: AFTER REPORT & PRESENTATION
5
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1.

FEEDBACK:
a. ATC members and OAC will complete feedback using the online form.
b. OAC will compile the results of the peer feedback and will send the feedback to
the department chair/coordinator and the department’s dean.

2.

GOAL-SETTING: In conjunction with your dean, reflect and examine the review
in its entirety and set a goal to be accomplished.

Deans Feedback for Program Review
Date of Program Review:
Department:
Overall:
Commendations to the Department:
Challenges:
Identify a Goal to Accomplish:
Timeline to Complete:
Department Chair/Coordinator:
Dean:
Vice President of Instruction:
3.

Exit interview: OAC Chair will meet with the department chair to get feedback
on the program review process.

4.

Completion of Program Review Cycle:
a. The dean adds the finished program review as an agenda item on next ILG meeting.
Forwards to OAC Chair upon completion.
b. OAC chair posts the report and related materials to the Program Review webpage.

For assistance, please contact your dean or the chair of OAC.
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Glossary of Terms
RCC Program Review
Academic and
Training Council
(ATC)
Assessment

Assessment Cycle
Assessment Method

Assessment Plan

Assessment Tool

Career Pathways
Certificates (CPCs)
Certificate
Core Themes

Course Learning
Outcomes (CLO)
Curriculum and
Academic Standards
Committee (CASC)
Department
Direct Evidence

“RCC council responsible for maintaining appropriate policies
and procedures for all of RCC’s instructional endeavors.”
(current “official” description)
The ongoing process of gathering, analyzing, and interpreting
evidence that students have achieved learning outcomes; and
making adjustments in curriculum to improve learning.
The schedule defined to assess, adjust, and reassess each learning
outcome, class, program, and the institution (as applicable).
A complex task that a student is asked to do in order to show
evidence of the learning outcome. (Projects, portfolios,
presentations, papers, simulations, etc.) Also called Assessment
Task.
The overall plan that describes cycle for assessing a set of
learning outcomes, as well as the assessment tasks and tools that
are used collect evidence of achievement of learning outcome
(class/program/institution).
A tool (such as a checklist, scoring guide, or rubric) that contains
detailed descriptions of the quality factors in an assessment task
and assigns numerical values to the work (e.g. program review
rubric)
State-approved programs containing 12-44 credits that
acknowledge a specific skill proficiency to help students gain
enhanced employment opportunities.
A less-than-two-year program of study.
RCC’s core themes are (1) Promote Student Access and Success;
(2) Advance Student Learning; (3) Strengthen Our Diverse
Communities; (4) Model Stewardship.
The statements of what students should be able to DO as a result
of successfully completing a course. The CLOS are found in the
official Course Outlines for each course.
The Curriculum and Academic Standards Committee (CASC)
approves additions, deletions, and modifications of the
curriculum and reports these results to the Academic Training
Council (ATC).
The administrative unit that manages the courses and programs
that are a part of the students’ journeys.
Evidence of learning that comes from gathering and analyzing
the results of the assessment tasks that students perform and that
are aligned with learning outcomes.
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Environmental scan
Exit Interview
External Stakeholders

Faculty Senate

General Education

Indirect Evidence

Institutional Learning
Outcomes (ILO)
Institutional Leaning
Curriculum Map
Internal Stakeholders

Key Challenges
Key Opportunities
Key Themes
Mission Statement

Official Course
Outline
Outcomes Assessment
Council OAC
Outcome-based
Principles of

A process that looks at the relevant data from the external world
to identify the opportunities and threats to the program.
The final step in the Program Review cycle that involves a
discussion with OAC about the Program Review process.
Members of the larger community outside of the college (or
department, for Gen Ed departments) who have an interest in the
work of the college (e.g., advisory committee members,
employers, community partners; for Gen Ed departments, this
might be the departments offering degree/certificate programs.)
Rogue Community College's Faculty Senate represents all
faculties of the College actively participating in college
governance and advising the Vice President of Instruction and
the President concerning educational and related matters
affecting the welfare of the College and its community. The
work of the Faculty Senate’s committees and task forces focus on
challenges integral to the College.
Courses that are part of the learning experiences within
programs. General Education Outcomes are developed by the
State. RCC measures Gen Ed Outcomes with ILOs.
Evidence of student learning that comes from self-assessments,
surveys, employer input, learner satisfaction surveys, etc. rather
than measurements of achievement on assessment tasks.
The broad college-wide learning outcomes for all RCC students
regardless of the particular course or program they are pursuing.
One-page sequence program map and corresponding ILOs
Members of the community within the college (or department,
for Gen Ed departments) who have a personal stake in the work
of the department. (e.g., students, faculty)
Important points of weakness in the program that could be
addressed.
Important growth points for the program.
Salient concepts and trends that emerged in the program review
process.
Statement that clarifies the college’s purpose and indicates why it
is doing what it does; a general statement of fundamental
purpose. The mission is driven by its Core Values, Core Themes,
and beneficiaries’ and constituents’ needs.
Document with essential course information that is approved by
Curriculum and Academic Standards.
Faculty peer review body for the Program Review process. See
full description of OAC in the Program Review document.
Curriculum design model that begins with identifying what
learners should be able to do “out there” after completing their
course of study, as a result of the learning experiences provided
5
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Instructional Design
and Assessment

Professional Dialogue
Process (Faculty
Senate)

Program Outcome
Curriculum Map and
Plan
Program
Program Learning
Outcomes
Program Review

Program Review
Findings
Program Review
Presentation

Program Review
Recommendations
Self-Study
Stakeholder

Strategic Plan

Two-Year Degree

in the curriculum, and provides opportunities for learners to
demonstrate their achievement of learning outcomes through
authentic tasks that simulate the “real world” beyond the
classroom.
A process in which Faculty Senate representatives participate in
discussions with programs with the intended outcome of
engaging in peer conversations about program goals and
practices. These conversations are confidential and the notes
taken by senators will be given directly to the program presenters
to capture what was discussed. No part of the faculty senate
professional dialogue will be reported on with any other
audience.
One-page plan that maps the PLOs through the core courses.
Also indicates in which course a PLO is introduced, reinforces,
and assessed and the five-year review plan.
A highly organized set of learning experiences which learners
move through and which results in a degree or certificate.
The set of learning outcome statements that describe what the
student should be able to DO upon successful completion of the
certificate or degree program or transfer degree.
A process of documenting the state of a department and its
program(s), informing the college and broader community about
the programs, and promoting continuous improvement through
self-reflection.
The results of a department’s program review data collection and
analysis.
Opportunity to formally present the highlights of the program
review findings; given to the Academic and Training Council.
Note: This process should be unique to each program but
required pieces can be located on the Program Review
Presentation Outline.
Conclusions and suggested actions that have resulted from the
analysis of the program review findings.
The process and product of gathering information and evidence
about a program and department
A person who has a personal stake or interest in the work of the
department or program. (See External Stakeholder and Internal
Stakeholder.)
A plan that sets goals for how the college will use its resources
based on a consideration of the current internal and external
environment.
Associate of Arts/Oregon Transfer, Associate of Applied
Science, Associate of Science, Associate of General Studies,
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Program Review Self-Study Rubric
DATE _____ DEPARTMENT: _______________ DEGREE/CERT PROGRAM: _____________
 Peer Feedback
Criterion
1. Mission Alignment Page 7
(Connection to college mission
and strategic plan)

 Administrative Feedback
1
Initial

2
Emerging

 Other
3
Developed

4
Highly Developed

Fails to link program Superficial
to the college’s
connections
strategic plan and
the college mission.

Some alignment

Strong alignment

Little to no profile
information

Incomplete profile
information

Contains essential
profile information.
Additional data is
required or
explanation is
needed

Thorough profile; data
and descriptions are
clear and complete

No discussion of
program context or
data provided

Some discussion of
program context, but
data provided left to
the reader to
summarize and
interpret.

Adequate discussion
of program context.
Somewhat effective
analysis, but too
much raw data

Thorough discussion of
program context.
Complete summary and
analysis of the data.

Explanation and feedback:
2. Profile – Page 7
(Historical Information
Demographics
Staffing
Budget
Facilities
College Resources)

Explanation and feedback:
3. Program Context – Page
8
(Optional for Disciplines)
(Local Trends
Regional Trends
Advisory Board
Internal and External
Stakeholders)

60

Criterion

1
Initial

2
Emerging

3
Developed

4
Highly Developed

Explanation and feedback:
4. Program Learning Outcomes and Assessment - See each subsection below.
No regular review of Course offerings and
a. Management of course No clear process or
schedule for
course offerings and course outlines are
offerings and course
management of
course outlines.
reviewed. Some
outline updates – Page 9
courses.
effort made to ensure
(CASC summary attached
content consistency
Changes discussed
across multiple
Multi course consistency)
sections.
Explanation and
Feedback:
b. Courses owned and
outcome statements clear
and regularly reviewed –
Page 9
(# of courses owned
Process to review outcomes
Assessable and measurable
Changes discussed)

Nonspecific or
unclear outcome
statements. No
evidence outcomes
are reviewed on
regular basis.

Some outcome
statements are clear
and measurable.
Evidence outcomes
are reviewed, but
discussion missing

Most outcome
statements are clear
and measurable.
Outcomes are
reviewed based on
assessment data.
Some discussion.

Explanation and
Feedback:

61

Effectively manages
courses. Systems are in
place to ensure content
consistency across
multiple sections of a
course.

Outcome statements
clearly describe what
students should be able
to do as a result of
learning; are assessable;
have sufficient
substance to drive
curriculum planning.

Criterion
c. Involvement of
stakeholders in PLO
development and review internal and external (if
applicable) – Page 9

1
Initial

2
Emerging

3
Developed

4
Highly Developed

Lacks / missing
stakeholder
involvement in PLO
development or
review.

Some stakeholder
involvement in PLO
development or
review.

Includes multiple
stakeholders in the
development and
review of PLOs.

Includes multiple
stakeholders and
actively pursues
involvement in the
development, review,
and revision of PLOs.

No plan for assessing
PLOs. No data
collection. No
intentional alignment
between PLOs and
CLOs.

Beginning to develop
an assessment plan,
One set of PLOs for
multiple programs.
A few CLOs are
intentionally aligned
with PLOs.

Multiyear plan for
one program Every
PLO has an
identified assessment
at the course level.
Some distinction
between sets of
PLOs for different
programs.

Clear multi-year plan
for each program; CLOs
align with PLOs;
Distinct sets of PLOs
for each program.

Not clear that
learning outcomes
assessment data are
collected or
analyzed.

Learning outcomes
assessment data
collected, but not
analyzed.
Key multi-section
courses do not have

Learning outcomes
assessment data
collected and
analyzed as a team.
Key multi-section
courses have at least

Clear methods of data
collection, presentation,
analysis, & faculty are
trained in these areas.
Multi-section courses
have consistent

(For Disciplines skip to item g)
(Examples of internal
stakeholders: students, related
departments. Examples of
external stakeholders: Advisory
committees, transfer
institutions, employers, Jackson
County Library)

d. PLO assessment plan –
Page 9
(Curriculum Map and Plans
attached
Discuss significant changes
Programs with same PLOs
Alignment of CLOs and PLOs)

Explanation and
Feedback:
e. PLO Assessment data
collection and analysis –
Page 9
(Program Outcome Reports
attached
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Criterion

1
Initial

Assessment data collected
Data analyzed
Multi-section courses inter-rater
reliability)

2
Emerging

3
Developed

4
Highly Developed

common assessment
methods, tools, or
inter-rater reliability.

one common
assessment method
and inter-rater
reliability.

assessment methods and
inter-rater reliability.

Reports are
incomplete,
superficial
discussion,
intermittently shared
with stakeholders.

Analysis complete,
next steps
implemented,
thorough discussion,
regularly shared with
stakeholders.
.

Reports complete with
clear evidence to make
curricular changes; Next
steps implemented,
changes are analyzed
and discussed.
System for providing
assessment data to
stakeholders.

Some attention to
teaching
methodologies and
student engagement
methods, but it is not
systematic; no plan
to identify faculty
training needs.

Multiple teaching
methodologies and
student engagement
methods. Plan to
identify faculty
training.

Wide-range of teaching
methodologies
including innovative
student engagement
methods. Regular
faculty training

Explanation and
Feedback:
f. Use of learning outcome
assessment results
(“Closing the Loop”) –
Page 9

Analysis incomplete.
Next steps not
implemented. Data
has not been shared
with stakeholders.

(Discuss analysis and “next
steps” from PLO Reports
Reports shared with
stakeholders – if applicable)

Explanation and Feedback
No clear system or
plan for identifying
the teaching
methodologies and
(Innovative teaching approaches student engagement
Student engagement methods
methods.
g. Faculty Development
- Page 10

Professional development
Inner-rate reliability with multisection courses offered)
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Criterion

1
Initial

2
Emerging

3
Developed

4
Highly Developed

The process of
making changes
based on available
evidence is
beginning, but not
fully implemented.
Some indication
broad look was
taken and indicates
both strengths and
weaknesses.

There is a regular
process of examining
evidence on student
success to drive
changes.
Strong indication
broad look at the
department
/program was taken
and highlights both
some strengths and
some weaknesses.

Changes to department
offerings, curriculum,
staffing, policies, and
partnerships are based
on the analysis of
evidence on student
success.
Data provided showing
the current state of the
department, showing
both serious strengths
and serious weaknesses.

Relevant ILOs
aligned, but
summary missing.

Identified ILOs with
alignment and
assessment points in
courses. Summary
complete

Systematically focuses
on ILO assessment
data. Summary
complete and notable
changes discussed.

Explanation and
Feedback:
Change is rarely
initiated; changes are
not based on
Such as:
examination of
New/discontinuing
evidence.
degrees/certificates/courses
There is no sign of
CASC Sequencing Map
data that indicate
Notable changes discussed
that a broad look at
Major curricular changes
New/discontinuing policies
the department
New faculty/staff or anticipated /program was taken.
5. Evidence-based changes
– Page 9

vacancies
New/discontinued
collaborations and partnerships)
Evidence includes learning
outcome achievement,
graduation rates, and/or other
sources of data related to
student success.

Explanation and
Feedback:
6. Institutional Learning
Outcomes (ILOs) – Page
10
(ILO Curriculum Map(s)
attached
ILO alignment to PLO not
identified)

No attention to ILOs
at the program/
department level.
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Criterion

1
Initial

2
Emerging

3
Developed

4
Highly Developed

Explanation and
Feedback:
7. Summary – Page 10
(Strengths
Weaknesses
Emerging Themes
Evidence-based Goals
Needs addressed)

Missing a summary.
Goals are ambiguous
and action steps are
unattainable.

Brief summary but
still superficial.
Goals are not
evidence-based or
attainable.

Complete summary
and evidence-based
goals are reasonable.

Excellent and articulate
discussion with
evidence that changes
lead to improved
learning.

Attachment is
incomplete or
inadequate; no
department website.

Attachment does not
contain current
language or
department website
out of date.

Attachment does not
contain most current
language, outcomes
only partially match;
elements of
department website
out of date.

Attachment is current
and completed,
department website is
current.

Explanation and Feedback
8. Attachments – Page 10
(Syllabi contains
Current language
Course Outcomes Current
ILOs Current
Link to Department/Program
Webpage?

Explanation and feedback
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